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CHAPTER I 
INTRODUCTION 
This chapter discusses the background of the study, research problem, the 
objective of the study, the hypothesis of the study, assumption, scope and 
limitation, significance of the study and definition of key terms. 
A. Background of the Study 
According to Standard of Content of the Indonesian Curriculum of 
English, developed by the Board of National Education Standard (Badan 
Standard Pendidikan Nasional/BSNP), the teaching of English is carried 
out based on the standard of competences and basic competencies 
including four languages skills, which are listening, speaking, reading and 
writing. Moreover, in language learning situation writing is perceived as 
an important skill to master because through writing the students can 
expand and strengthen their knowledge (Graham & Perin, 2007, p.9). 
Besides, writing can develop the writer‟s intelligence and way of thinking. 
According to Brown (2001, p.336), writing is a process of thinking 
in which writers figure out their thoughts then put them into written 
language. During the process of thinking that sometimes needs a long 
time, the writers are asked to explore their knowledge, experiences, or 
memories to find and then determine a topic to write. Writing is just like 
learning to swim. Learning to swim can only be practiced if there is a body 
of water available and usually only if someone teaches too. People learn 
writing if they are the member of a literate society and usually only if 
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someone teaches too. If someone wants to be able to swim, he cannot just 
master the theories to swim, but he has to get into the water to practice and 
apply the theories to themselves. Same in writing, if someone wants to 
make a good writer, he cannot just focus on the theories, but instead, he 
must plunge into the real writing world where he would practically 
involved in writing (Brown, 2001, p.334). 
According to Aryanika (2016), the writing was very important for 
us, it was a difficult subject especially for the students. Learning to write 
will take a longer time than learning to speak because writing requires 
greater accuracy and variation. Many students feel hard to learn writing 
because writing not only needs good vocabulary building and grammatical 
function but also need good arranging the words and sentences to make a 
good paragraph to another for arranging a good written language. Robert 
Todd Caroll as cited in Huy (2015, p.53) claims that the most important 
invention in human history is writing. It provides a relatively permanent 
record of information, opinions, beliefs, feelings, arguments, explanations, 
theories, etc. Writing allows us to share our communication not only with 
our contemporaries but also with future generations. It permits people 
from the near and far distant past to speak to us. 
Huy (2015, p.53) indicates that having good ability in writing is 
beneficial for the students. Firstly, writing is a good way to help develop 
their ability to use vocabulary and grammar, increasing the ability to use 
language.  Secondly, writing is an essential tool to support other skills. If a 
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student has good writing ability, they can speak and read the text more 
effectively. Thirdly, writing is a way to approach modern information 
technology as well as the human knowledge. Otherwise, it is necessary to 
master writing skill because it can help students have a well prepared 
when finding a job or attend English courses. For those benefits, 
writing is really very important to every student. 
Gebhard (2000, p.235) states that there are some there are some 
problems faced by EFL lecturers in the writing instruction. First of all is 
the problem of teaching, the less proficient writers who tend to use 
ineffective strategies of writing. In this case, the lecturers should give 
more attention to them to show how to plan and produce a piece of 
writing.  The second one is dealing with the lecturers‟ response. The 
students generally do not pay attention to the lecturers‟ comments and 
corrections to their written work. Consequently, the lecturers should find 
an effective way of building students‟ self-confidence by which they can 
change their negative attitude towards writing activities. Furthermore, 
There are some problems faced by EFL students in writing, namely 
grammatical problems, mechanical problems, sentence structure problems 
and problems of diction. 
In addition, according to Miftah (2015, p.9) writing as one of the 
skills to communicate is not an ability we acquire naturally; even in our 
first language, it has to be taught. However, writing is not interesting for 
most EFL (English as a Foreign Language) students. Dixon and Nessel as 
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cited in Miftah (2015, p.9) indicate that writing is considered as the most 
difficult and complicated language skill to be learned to other language 
skills – listening, speaking and reading. It requires more effort to produce 
meaning through writing than to recognize meaning through listening and 
reading. Mukminatien, as cited in Miftah (2015, p.9), points out, the 
difficulties are not merely caused by the students themselves but they can 
also be caused by the unvaried and uninteresting techniques of the 
teachers in teaching writing.  It will make boredom for the students and 
have less motivation in learning writing. Harmer, as cited in Miftah (2015, 
p.63), suggests that it is encouraged to build the students‟ writing habit. 
Many students either think or say that they cannot, or do not want to 
write. This may be because of their lack of confidence. They think that 
writing is boring.   
Therefore, the writer realizes that the problems should be solved by 
using an appropriate approach in order to help the students write easily and 
correctly. Based on the specific problems that faced  by students above, 
the writer believes that Four Square Technique or Four Square Writing 
Method (FSWM) is a method that can help students to solve the problem. 
According to Gould & Burke (2010, p.64), Four Square Writing Method is 
prewriting and organizational skills taught by using a graphic organizer 
consisting of four outside squares. Four Square Technique will help the 
students to focus on the topic, organize the ideas well, and support details 
sentences for their writing result. It provides beneficial and helpful graphic 
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organizer/template that can be used in the planning stage of the writing 
process. It provides much of the material that will be applied in the 
drafting stage of writing. The elaborate writing result can be produced by 
the students through doing some procedures of Four Square Writing 
Method, the steps are: brainstorming three supporting ideas and writing a 
concluding sentence, adding supporting details, adding connecting words 
to provide the transition between thoughts, and incorporating vivid 
language into writing. The writer uses Four Square Writing Method that 
might encourage the students to improve their writing skill. By using 
Four Square Writing Method, the writer will get organize and detail 
writing performance. After using four boxes to write down their idea, the 
writer can continue their writing in the next stage of writing process until 
they get a good writing result to be published. 
 Furthermore, Gould and Burke (2010, p.5) argue that the 
advantages of using four square writing method in the class. Four square 
writing method will help the writers organize and brainstorm in a short-
time. It allows the writers to have time and attention in giving detail of 
writing. Besides, it boosts students‟ confidence when writing and makes 
them excited. Thus, it will improve the test scores of the students. Based 
on the relevance of the study, Rahman (2016, p.47) states that the 
researcher found that the results of the research show that the four square 
writing method improved students‟ writing achievement and effective in 
teaching writing.  
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According to Kim & Kim as cited in Agustina (2017, p.89) state 
that writing is considered to be difficult and challenging for most students. 
One of the steps leading it to be more some trouble for students to cope 
with is to have something to talk about (Cook, 2004).  Learning to write 
will take a longer time than learning to speak because writing requires 
greater accuracy and variation (Ryanika, 2016). Furthermore, Nunan as 
cited in Agustina (2017, p.89) state that is the starting point than often 
obstructs students from writing. Students perceive it difficult to start 
writing since they are in trouble at the time they start to write. The 
difficulties in writing are not only in using appropriate vocabulary choice, 
sentence, and paragraph organization to generate and organize ideas, but 
also in turning such idea into readable text.  
Based on the theory above, Briere in Hwang (2010, p.101) 
states that one of the most problematic issues in teaching writing is 
deciding which one that has to be focused first, whether it is quantity 
or quality of writing. He defines quantity as the number of words or 
sentences written within a given period of time. Meanwhile, quality is 
valued by considering grammatical rules, coherence, and interesting 
development of a theme or idea. Brown in Fellner and Apple (2006, 
p.19) refers to fluency as “saying or writing a steady flow of language 
for a short period of time without any self- or other correction at all.” 
It means that when we say or write something, we do it without getting 
any trouble like pausing the words because we think of the appropriate 
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words; using wrong tenses; using wrong subject-verb agreement, and 
the like.  Therefore, Nugroho et.all (2011) and Novia Diyah 
Nugrahaningsih (2015) found that Four Square Technique will help the 
students organize and brainstorm in short-time and the students able to 
produce good writing in shorten the time. 
Based on the explanations above, the writer interested in 
conducting the research entitle: Students’  Writing Fluency and Writing 
Ability Through the Use of Four Square Technique at English 
Department of IAIN Palangka Raya. 
There are some reasons to choose the topic. First, the writer wants 
to solve the problem in writing with using Four Square Technique. It is a 
method of teaching basic writing skill that is applicable grade levels and 
curriculum areas. Second, the writer wants to measure whether using Four 
Square Technique is effective on writing fluency and writing ability of the 
students in the English Department of IAIN Palangka Raya. Third, the 
writer wants to know and get the data about students' writing fluency and 
writing ability through the use of the four square technique. 
There are some reasons to choose the place of the study. First, 
based on the researcher's experience in writing I class in the second 
semester of English Department of IAIN Palangka Raya. The classmate 
and the writer got the same feelings in starting the writing in the class and 
it was difficult to get an idea. Second, based on the observation, the writer 
found that the students have many problems in writing ability, such as (a) 
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the students were unable to find idea/content well, (b) the students were 
unable to organize a text to make cohesive and coherent, (c) the students 
were unable to use correct grammar, (d) the students were unable to use 
correct vocabulary. Therefore, the problems in writing fluency are the 
students take a long time to put their ideas into writing. 
B. Research Problem 
According to the statement above, the research problem is formulated 
as follows: 
1. Is there any significant effect of using four square technique toward 
writing fluency of the students in English Department at IAIN Palangka 
Raya? 
2. Is there any significant effect of using four square technique toward 
writing ability of the students in English Department at IAIN Palangka 
Raya? 
3. Is there any significant effect of using four square technique toward 
writing fluency and writing ability of the students in English 
Department at IAIN Palangka Raya? 
C. The objective of the Study 
According to the statement above, the objective of the study is formulated 
as follows: 
1. To measure whether using four square technique is effective on writing 
fluency of the students in English Department at IAIN Palangka Raya. 
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2. To measure whether using four square technique is effective on writing 
ability of the students in English Department at IAIN Palangka Raya. 
3. To measure whether using four square technique is effective on writing 
fluency and writing ability of the students in English Department at 
IAIN Palangka Raya. 
D. The hypothesis of the Study 
The hypothesis of the research presented as follows: 
Ha (Alternative Hypothesis) 
1. There is a significant effect of using four square technique toward 
writing fluency. 
2. There is a significant effect of using four square technique toward 
writing ability. 
3. There is a significant effect of using four square technique toward 
writing fluency and writing ability. 
Ho (Null Hypothesis): 
1. There is no significant effect of the students' result on writing fluency 
by using four square technique. 
2. There is no significant effect of the students' result on writing ability by 
using four square technique. 
3. There is no significant effect of the students' result on writing fluency 
and writing ability by using four square technique. 
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E. Assumption 
There are two assumptions of the study. The assumptions as follows:  
1. Four Square Technique can give positive effect toward students' 
writing fluency and writing ability. 
2. Four Square Technique can improve or increase students' writing 
fluency and writing ability. 
F. Scope and Limitation 
The writer limits the study belongs to experimental study. It will be 
done to find the significant effect of using Four Square Technique toward 
students' writing fluency and writing ability of the students in English 
Department at IAIN Palangka Raya in the academic year  2018/2019. This 
study focuses on the students' writing fluency and writing ability of the 
third-semester students at English Education Study Program in IAIN 
Palangka Raya. The object of the research consists of three classes (A, B 
& C class) with a total of 67 students. The writer determines two classes 
into two groups. The scope of this study is to investigate the effect of Four 
Square Technique toward students‟ writing fluency and writing ability. 
The material based on the syllabus is about an expository essay. 
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G. The significance of the Study 
There are three kinds of significance, namely theoretical, practical and 
pedagogical. 
1. Theoretically 
This study is to find the significant effect of using four square 
technique toward students‟ writing fluency and writing ability for the 
third semester at IAIN Palangka Raya. 
2. Practically 
The result of the study is expected to be useful for the teacher and the 
student. For the teacher, it will be an alternative way when they want 
to teach about writing. For the students, the study can help them to 
solve their problems, regarding writing fluency and writing ability. 
3. Pedagogically 
This study will give the reference for the teacher that deals with the 
students' ability toward the subject and psychological condition. It will 
be useful as a reference, self-reflection, and evaluation to improve their 
teaching after knowing the problems that faced by the students. 
H. Definition of Key Terms 
1. Four Square Technique 
According to Gould & Burke (2010, p.64), Four Square Writing 
Method is prewriting and organizational skills taught by using a 
graphic organizer consisting of four outside squares. It utilizes a 
simple graphic organizer to enable students to brainstorm a topic and 
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organize their thinking to prepare for writing and it is suitable to guide 
beginner writers. Based on the study, Four Square Writing Method can 
help the students to focus on the topic, organize the ideas well, and 
support details sentences for their writing result. 
2. Writing Fluency 
According to Lenin in Hwang (2010, p.101) that interprets the concept 
of writing fluency as the ability to organize coherent and cohesive 
texts with well-grammatical structures that can be easily understood 
by the readers. Instead of producing many words in a fluent way, the 
text also needs to be readable and understood by the readers. 
3. Writing Ability 
According to Weigle (2002, p.19) writing as an act that takes place 
within a context, that accomplishes a particular purpose, and that is 
appropriately shaped for its intended audience. Based on the study, it 
means that it is important to view writing not only as the product of an  
individual but also as a social activity because writing is activities that 
are socially and culturally shaped and individually and socially 
purposed. Writing needs some process of thinking. By knowing the 
process of writing, students can develop their ability to create a well-
written text. 
4. Expository Essay 
According to Huy (2015, p. 45), exposition is one of four rhetorical 
modes of discourse, along with argumentation, description, and 
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narration. It is also used for speeches. The purpose of exposition is to 
provide some background and inform the readers about the plot, 
character, setting, and theme of the essay, story or motion picture.
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter discusses the previous studies, writing, foursquare technique, 
speed writing, and theoretical framework. The previous studies discuss some 
related literature. Next, writing discusses the definition of writing, kinds of 
writing, writing genre, a process of writing, teaching writing, and writing the 
assessment. Then, foursquare technique discusses the definition of four square 
technique, the criteria of four square technique, steps of four square technique, 
procedures of four square technique, and the benefits of four square technique. 
Then, writing fluency discusses the definition of fluency in writing, the 
procedures of writing fluency, the strategies for writing fluency and measuring 
writing fluency. Last, one way ANOVA and theoretical framework. 
A. Related Studies 
There are some previous studies as follows: 
Table 2.1 Related Studies 
No Researcher Topic Participant 
/ Method 
Findings Relevance Difference 
1. Denni 
Redha 
Rahman 
(2016) 
The 
Four 
Squar
e 
Writin
g 
Metho
d 
Imple
menta
tion in 
Stude
nts‟ 
Writin
The subject 
of the 
research 
was all 
fifth-
semester 
students of 
English 
Department 
of UIN Ar-
Raniry. 
The method 
used in this 
research is 
The 
research
er found 
that the 
results 
of the 
research 
show 
that the 
four 
square 
writing 
method 
improve
This study 
is relevant 
in using 
foursquare 
technique 
and 
writing 
ability. 
This study 
has the 
subject 
and place 
of the 
study. 
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g 
Achie
veme
nt. 
experimenta
l research. 
d 
students' 
writing 
achieve
ment 
and 
effectiv
e in 
teaching 
writing. 
2. Meika 
Avriani 
(2016) 
The 
Effect 
of 
Four 
Squar
e 
Techn
ique 
Towar
ds 
Coher
ence  
Devel
opme
nt of 
Descri
ptive 
Paragr
aph at 
SMP 
Muha
mmad
iyah 
Palan
gka 
Raya. 
The subject 
of the study 
was VIII-1 
and VIII-2 
of SMP 
Muhammad
iyah 
Palangka 
Raya. The 
method 
used in this 
research is 
experimenta
l research. 
 
The 
researche
r found 
that 
using 
Four 
Square 
Techniqu
e gave 
significa
nce 
effect for 
the 
students' 
writing 
scores of 
eighth-
grade 
students 
at SMP 
Muham
madiyah 
Palangka 
Raya and 
indicated 
that 
method 
was 
effective. 
This study 
is relevant 
in using 
foursquare 
writing 
method. 
This study 
has a 
different 
subject, 
place of 
the study, 
and topic. 
3. Arik Dwi 
Rofiqoh 
(2015) 
Impro
ving 
the 
Stude
nts‟ 
Writin
g 
The subject 
of the study 
was the 
tenth-grade 
students 
especially 
X-C class at 
The 
researche
r found 
that the 
impleme
ntation 
of the 
This study 
is relevant 
to writing 
fluency  
This study 
has a 
different 
subject, 
and place 
of the 
study 
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Fluen
cy of 
the 
Tenth 
Grade 
Stude
nts at 
SMA
N 5 
Magel
ang in 
the 
acade
mic 
year 
of 
2015/
2016 
Throu
gh the 
Use of 
The 
Dialo
gue 
Journ
al 
techni
que  
 
SMAN 5 
Magelang 
The method 
used in this 
research is 
qualitative 
and 
quantitative 
forms.  
 
dialogue 
journal 
techniqu
e 
improve
d their 
writing 
fluency. 
They 
could 
write in 
confiden
ce and 
without 
anxiety. 
Moreove
r, they 
had high 
motivati
on and 
enthusias
m during 
the 
writing 
process. 
4. Novaya 
Diyah 
Nugrahanin
gsih (2015) 
Using 
Four 
Squar
e 
Writin
g 
Metho
d 
(FSW
M) in 
Writin
g 
Class 
The subject 
of this study 
was the 
eight grade 
students of 
SMPN 7 
Surakarta  
in the 
academic 
year of 
2015/2016 
The 
researche
r found 
that the 
use of 
FSWM 
can 
improve 
the 
students‟ 
process 
and 
achieve
ment in 
writing 
and also 
able to 
This study 
is relevant 
to writing 
ability 
This study 
has a 
different 
subject, 
and place 
of the 
study 
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produce 
good 
writing 
in 
shorten 
the time. 
 
B. Writing 
1. Definition of Writing 
According to Brown (2001, p.336), writing is a process of thinking 
in which writers figure out their thoughts then put them into written 
language. During the process of thinking that sometimes needs a long 
time, the writers are asked to explore their knowledge, experiences, or 
memories to find and then determine a topic to write. 
According to Weigle (2002, p.19) writing as an act that takes place 
within a context, that accomplishes a particular purpose, and that is 
appropriately shaped for its intended audience. From the definition, it 
means that it is important to view writing not only as the product of an 
individual but also as a social activity because writing is activities that 
are socially and culturally shaped and individually and socially 
purposed. Writing needs some process of thinking. By knowing the 
process of writing, students can develop their ability to create a well-
written text. 
According to Richard (2002, p.303), writing is the most difficult 
skills for the second language learner to the master of putting together 
strings of grammatically correct sentences. 
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According to Harmer (2004, p.86), writing is a process that what 
we write is often heavily influenced by the constraints of genres, then 
these elements have to the present in learning activities. 
According to Wallace, Sterba, and Walberg (2004, p.15), writing is 
the final product of several separate acts that are hugely challenging to 
learn simultaneously. Among the separable acts are note-taking, 
identifying a central idea, outlining, drafting and editing. 
According to Nunan (2003, p.88)  states that writing is the process 
of thinking to invent ideas, thinking about how to express into good 
writing and arranging the ideas into statement and paragraph clearly. 
2. Kinds of Writing 
Huy (2015, p. 54) claims that there are four kinds of writing as 
follows: 
a. Exposition 
1. Definition 
Exposition is one of four rhetorical modes of discourse, 
along with argumentation, description, and narration. It is also 
used for speeches. The purpose of exposition is to provide 
some background and inform the readers about the plot, 
character, setting, and theme of the essay, story or motion 
picture. 
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2. The Generic Structure 
a. Introduction 
b. Body of essay 
c. Conclusion 
3. Steps of Expository Essay 
There are six steps  in the process of writing an expository essay 
as follows: 
Step 1 Organizing your thoughts (brainstorming) 
Step 2 Researching your topic 
Step 3 Developing a thesis statement 
Step 4 Writing the introduction 
Step 5 Writing the body of the essay 
Step 6 Writing the conclusion 
b. Argumentation 
Argumentation theory, or argumentation, also called persuasion, 
is the interdisciplinary study of how humans should, can, and 
do reach conclusions through logical reasoning that is claims 
based, soundly or not, on premises. It includes the arts and 
sciences of civil debate, dialogue, conversation, and persuasion. It 
studied rules of inference, logic and procedural rules in both 
artificial and real-world setting. 
Argumentation includes debate and negotiation, which are 
concerned with reaching the mutually acceptable conclusion. It is 
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used in law, for example in a trial, in preparing an argument to be 
presented to a court, and in testing the validity of a certain kind of 
evidence. 
c. Description 
A description is one of four rhetorical modes (also known as 
modes of discourse). It is also the fiction – writing mode for 
transmitting a mental image or the particulars of a story. 
d. Narration 
The narration is some kind of retelling, often in words (though it 
is possible to mime a story), or something that happened (a story). 
Narration recounts events, perhaps leaving some occurrences out 
because they are from some perspective insignificant, and perhaps 
emphasizing others. Narration thus shapes history (the scene of 
events, the story of what happened). 
3. Process of Writing 
According to Hyland (2003, p.12) process of writing is achieved 
through setting pre-writing activities to generic ideas about content and 
structure, encouraging brainstorming and outlining, requiring multiple 
drafts, giving extensive feedback, seeking text level revisions, 
facilitating peer responses, and delaying surface corrections until final 
editing. 
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In addition to Brown, Harmer (2004, p.4-6) argues that the writing 
process that is the stages the writer goes through in order to produce 
something in his final written form. Still, he states that there are four 
steps in the writing process. They are planning, drafting, editing, and 
final draft. Each step is described as follows: 
Step 1: Planning 
In this stage, students plan and decide what they are going to write. 
Students start gathering information and ideas for writing by making 
notes or doing all their planning in their minds. When planning, they 
have to consider three main issues, they are the purpose of the writing, 
the audience they are writing for and the content structure to sequence 
the facts, ideas or arguments which they have decided to include. 
Step 2: Drafting 
Drafting is the students‟ first effort to write ideas on paper. In this 
stage, they write tentative ideas which are related to the topic that they 
are going to write without paying attention to the errors. 
Step 3: Editing (reflecting and revising) 
After the students made their draft, they re-read their draft to see where 
it works and where it doesn‟t. Perhaps the order of the information is 
not clear or the sentence is ambiguous. The process of editing may be 
taken from oral or written comments by peers or teachers. They will 
help the students to make a revision of their writing. Revising is 
looking back over what has been written. 
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Step 4: Final version 
The students make a change in their work after the process of editing. 
The final product may be different from the first draft after going 
through some steps. All of the writing processes above cannot be 
separated because those are elements in composing a well-written text. 
4. Teaching Writing 
Brown (2001, p. 346-348) develops some principles for designing 
interactive writing techniques. They are described below. 
a. Incorporating practices of “good” writers 
To be a good writer should fulfill some criteria. They are (1) focus 
on goal or main idea in writing, (2) perceptively gauge their 
audience, (3) spend some time (but not too much) planning to 
write, (4) easily let their first ideas flow onto the paper, (5) follow 
the general organizational plan as they write, (6) solicit and utilize 
feedback on their writing, (7) are not wedded to certain surface 
structure, (8) revise their work willingly and efficiently, and (9) 
patiently make as many revisions as needed. 
b. Balancing process and product 
Because writing is a composting process and usually requires 
multiple drafts before an effective product is created, make sure 
that students are carefully led through appropriate stages in the 
process of composing. At the same time, caught up in the stages 
leading up the final product that it loses sight of the ultimate 
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attainment: a clear, articulate, well-organized, effective piece of 
writing. 
c. Accounting for cultural/literary background 
Make sure that the techniques do not assume that the students 
know English rhetorical conventions. If there are some apparent 
contrast between students' native traditions and those that are 
trying to teach, try to help students to understand. 
d. Connecting reading and writing 
Clearly, students learn to write in part by carefully observing what 
is already written. That is, they learn by observing, or reading, the 
written word. By reading and studying a variety of relevant types 
of text, students can gain important insight both about how they 
should write and about subject matter that may become the topic of 
their writing. 
e. Providing as much as authentic writing as possible 
Whether writing is real writing or for display, it can still be 
authentic in that the purposes for writing are clear to the students, 
the audience is specified overtly, and there is at least some intent to 
convey meaning. 
f. Framing the techniques in terms of prewriting, drafting, and 
revising stages 
Process writing approaches tend to be framed in three stages of 
writing. The prewriting stage encourages the generating of ideas, 
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which can happen in numerous ways. They are reading 
(extensively) a passage, skimming and/or scanning a passage, 
conducting some outside research, brainstorming, listing (in 
writing-individually), clustering (begin with a keyword, then add 
other words, using free association), discussion a topic or question, 
instructor- initiated questions and probes, and free writing. 
5. Writing Assessment 
According to Nodoushan (2014, p.120) assessment is closely 
related to evaluation.  Furthermore, Sabarun, as cited in Magdalena 
(2013, p.65) assessment, is an integral part of the teaching of writing. 
It is a process of getting information about students‟ development and 
their achievement inthe teaching and learning activity. One important 
area of writing assessment research has focused on trying to find the 
best ways to „score‟ students‟ writing (Hawthorne and Glenn, 
2011:40).  
a. Process Assessment 
Process approaches, in contrast to product approaches to writing, 
process approaches emphasize the act of writing itself, the 
means by which the text is created more than the text itself. A 
view of writing as a process that evolves through several stages as 
the writer discovers and molds meaning and adapts to the potential 
audience. 
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b. Product Assessment 
Product approaches were defined by their emphasis on the end 
result and essay,  a  letter, and so on. The underlying assumption of 
product approaches is that the actual writing was the last step in the 
process of writing.  Product approaches reflect traditional, teacher-
centered approaches in general. Specifically,  in the traditional 
composition class, the teacher assigns a writing task. Whether 
exercises or a composition, knowing what responses she or he 
expects: the students do the exercises or write the composition and 
the teacher evaluates the result. 
When students use the writing process, intensive correction 
is not as likely to be required because students usually write more 
carefully considered and crafted compositions. They have gone 
through several revisions. They often reflect a more thorough 
understanding of the assignment's nature. They require, therefore, a 
thoughtful response from teachers. Too often teachers revert to 
reacting and evaluating papers only in terms of mechanics. 
Assessment of the process student‟s use when writing is of 
great importance in assisting students to improve their writing; 
however, the finished composition or product is also important as 
an indication of writing achievement. 
 
 
26 
 
 
The following table shows the scoring rubrics of writing according 
to Jacob et al in Weigle (2002, p.116). 
Table 2.2 Scoring Rubric of Writing 
Aspects Level Score Criteria 
CONTENT 
Excellent to 
Very Good 
30-27 
substantive, through the 
development of the topic , 
effective and appropriate 
details of topic or story 
Good  to  
Average 
26-22 
adequate range, adequate 
development of the topic, 
sufficient details of topic or 
story 
Fair to Poor 21-17 
little substance, inadequate 
development of topic and 
detail 
Very Poor 16-13 
 non-substantive, not 
pertinent, or not enough to 
evaluate 
ORGANIZATION 
Excellent 
to Very 
Good 
20-18 
fluent expression, ideas 
clearly stated/supported, 
well-organized, logical 
sequencing, cohesive 
Good to 
Average 
17-14 
somewhat choppy, loosely 
organized but main ideas 
stand out logical but 
incomplete sequencing 
Fair to 
Poor 
13-10 
non–fluent, ideas confused 
or disconnected, lacks 
logical sequencing 
Very Poor 9-7 
does not communicate, no 
organization, or not enough 
to evaluate 
VOCABULARY 
Excellent to 
Very Good 
20-18 
effective word/idiom 
choice and usage, word 
form mastery 
Good to 
Average 
17-14 
occasional errors of 
word/idiom form, choice, 
usage but meaning not 
obscured 
Fair to Poor 13-10 
frequent errors of 
word/idiom form, choice, 
usage, meaning confused or 
obscured 
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Very Poor 9-7 
little knowledge of English 
vocabulary, idioms, word 
form, or not enough to 
evaluate. 
LANGUAGE USE 
Excellent to 
Very Good 
25-22 
effective complex 
constructions, few errors of 
agreement, tense, number, 
word order/function, 
articles, pronouns, 
prepositions 
Good to 
Average 
21-18 
effective but simple 
construction, minor 
problems in complex 
construction, several errors 
of agreement, tense, 
number, word 
order/function, articles, 
pronouns, prepositions but 
meaning seldom obscured 
Fair to Poor 17-11 
major problems in 
simple/complex 
constructions, frequent 
errors of negation, 
agreement, number, word 
order/function, articles, 
pronouns, prepositions 
and/or fragments, run-ons, 
deletion, meaning confused 
or obscured 
Very Poor 10-5 
virtually no mastery 
of sentence construction 
rules, dominated by errors, 
does not communicate, or 
not enough to evaluate 
MECHANICS 
Excellent to 
Very Good 
5 
demonstrates mastery of 
conventions, few errors of 
spelling, punctuation, 
capitalization, paragraphing 
Good to 
Average 
4 
occasional errors of 
spelling, punctuation, 
capitalization, paragraphing 
but meaning not obscured 
Fair to Poor 3 
frequent errors of 
spelling, punctuation, 
capitalization, 
paragraphing, poor 
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handwriting, meaning 
confused or obscured 
Very Poor 2 
no mastery of conventions, 
dominated by errors of 
spelling, punctuation, 
capitalization, 
paragraphing, handwriting  
illegible, or not enough to 
evaluate 
 
Table 2.3 The Conversion Table 
Class Interval Interpretation 
80 – 100 Very Good 
70 – 79            Good 
60 – 69 Fair 
50 – 59 Poor 
25 – 49 Very Poor 
 
C. Four Square Technique 
1. Definition of Four Square Technique 
According to Gould & Burke (2010, p.64), Four Square Writing 
Method (FSWM) or called often as  Four Square Graphic Organizer 
or Four Square Strategy is a method developed by Judith S. Gould and 
Evan Lay Gould. This is a helpful method of teaching basic writing 
skills applicable to all grade levels and curriculum area. It can be 
applied to all types of writing including narrative, descriptive, 
expository, and persuasive paragraph and an essay of writing. Four 
Square Writing Method is prewriting and organizational skills taught 
by using a graphic organizer consisting of four outside squares. 
According to Gould as cited in Tijani and Oghaje (2013, p.2), four 
square technique a rectangle is drawn, width exceeding height, and 
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divided into four smaller rectangles of equal size. An additional 
rectangle is drawn in the center of the figure, taking up some of the 
areas in each of the other four rectangles. A total of five rectangles are 
thus created. The students write a complete topic sentence in the center 
rectangle. The students then write sentences in the lower-left, upper 
left, and upper right rectangles that develop the thesis of the central 
topic. Finally, the student writes the summary sentence in the lower-
right rectangle. The summary sentence describes how the reader is 
intended to feel about the topic. An example is shown below as 
illustrated. 
 Body Paragraph 
 
Body Paragraph 
 
 
 
 
Body Paragraph 
 
 
Summary 
 
Figure 2.1 Model of Four Square Technique 
 
Marshall,  a s  c i t ed  in Broitman (2013, p.157),  a r gu e  t h a t  
Four Square Writing is a highly effective way to teach organization of 
written language. It also improves reading comprehension because it 
combines organizing while connecting thought. While all graphic 
organizers assist in organizing writing, few support the development of 
metacognitive.  Four Square Writing helps students explore, clarify, 
Introduction 
(Thesis Statement) 
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and think deeply about ideas and concepts.  Thus, it is very versatile 
and useful types of writing:  reading summaries, descriptive, narrative, 
story writing, and expository test. 
According to Gould and Burke (2002, p.61), Four Square Method 
is a simple open-ended graphic organization method that was designed 
to help students focus, organize and support their writing with detail. 
It means that how to organize well. Four square writing method is an 
instructional tool that can help students organize information and 
promote thinking about the relationship between concept. 
Furthermore, the spatial arrangement of four square writing method 
namely in graphic organizer allows the students and the teacher to 
identify missing information or absent connection in one's strategic 
thinking (Ellis, 2004). 
Based on the explanations above, Gould cited as, in  Ilmiah, Sardin 
and Latief  (2017, p.84) point out that four square writing method is a 
unique method in teaching basic writing skills and the method is a 
great way to learn to write. FSWM uses step by step approach that is 
built around a simple graphic organizer. It makes students easy to 
write good cohesiveness and coherence, and transition words 
(connectors). Lestari, Pujrobroto, and Wahyudi (2011, p.95) indicate 
that FSWM is fun, it is a creative process and natural  way to organize 
the students' thought, it prevents the student from including irrelevant 
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content, and the last direction for writing in FSWM is made as clearly 
as possible, so that the students not be confused. 
2. Procedures of Four Square Technique in the Classroom 
There are several procedures for using Four Square Technique in 
the class as follows: 
a. The teachers used drawing as teaching aid for teaching this 
topic. They draw the four square symbol on the board. 
b. They then allowed students to select topics which were of interest 
to them. 
c. The students were encouraged to draw the chart. 
d. The teachers made sure that each square is filled by a sentence. 
e. The teacher then asked  the students to join the sentences together 
to form a paragraph. 
f.  The students were instructed to use the technique to develop other 
paragraphs. 
3. The Benefits of Four Square Technique 
As a teaching writing method, Gould (2010, p.10) states that there 
are many advantages of using the Four Square Writing Method in the 
class namely: 
a. Four  Square Technique will help the students organize and 
brainstorm in a short-time. 
b. It helps the students able to produce good writing in shorten the 
time. 
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c. It helps organize thoughts/plans before writing. 
d. It makes students more creative in writing text or essay. 
e. It allows the writers to have time and attention in giving detail of 
writing. 
f. It makes students easy to write with good cohesiveness and 
coherence, and transition word (connectors). 
g. It boosts students‟ confidence when writing and makes them 
excited. 
h. Visual and kinesthetic aid to help students focus writing, provide 
detail, and enhance word choice. 
i. It can be modified to meet students‟ needs. 
j. It will improve the test scores of the students. 
D. Writing Fluency 
1. Definition of Fluency in Writing 
According to Briere in Hwang (2010, p.101), one of the most 
problematic issues in teaching writing is deciding which one that has 
to be focused first, whether it is quantity or quality of writing. He 
defines quantity as the number of words or sentences written within a 
given period of time. Meanwhile, quality is valued by considering 
grammatical rules, coherence, and interesting development of a theme 
or idea. 
Several experts tend to relate writing fluency with the quantity 
term. Brown in Fellner and Apple (2006, p.19) refers to fluency as 
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“saying or writing a steady flow of language for a short period of 
time without any self- or other correction at all.” It means that when 
we say or write something, we do it without getting any trouble like 
pausing the words because we think of the appropriate words; using 
wrong tenses; using wrong subject-verb agreement, and the like.  
Fellner and Apple in Thohid  (2014, p.21) mention that this definition 
leads to the conclusion that the longer a flow of language and the 
more words a writer produced, the more fluent a writer is. Since being 
fluent  hesitation when writing, it needs confident to state opinion, 
ideas, and thoughts into words. 
On the contrary, there are also  who define writing fluency is 
related not only with the quantity but also with the quality of writing. 
As stated by Brand and Brand in Hwang (2010, p.101), "The general 
meaning of fluency is defined as completing an activity or task 
effortlessly, so that the student's complete activities and tasks 
automatically, fluidly, rapidly, quickly and accurately. To be able to 
write fulfilling those criteria, it will be hard for people who use 
English as their foreign language. Many English learners think of 
English as a difficult language which has many tight rules and 
vocabulary used for different occasions. 
It is supported by Lenin in Hwang (2010, p.101) that interprets the 
concept of writing fluency as the ability to organize coherent and 
cohesive texts with well-grammatical structures that can be easily 
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understood by the readers. Instead of producing many words in a 
fluent way, the text also needs to be readable and understood by the 
readers. 
From some expert‟s judgment above,  be concluded that writing 
fluency concerns both with the quality and quantity of writing. 
Therefore, writing fluency needs not only good but perfect 
understanding of accuracy aspects like grammatical rules and writing 
mechanics. According to Cassanave in Hwang (2001, p.102), 
focusing on writing fluency enables a writer to write more 
expressively and freely without worrying about  accuracy aspects.  In 
addition, focusing on fluency is a way that frees up the writer‟s 
creativity, problem-solving ability, and other high-order application. 
It has less attention towards the mechanics of the performance 
(Bloom in Binder et al., 2002, p.5). 
2. The Strategies for Writing Fluency 
According to Binder et al. (2002, p.10), repetition is a key to great 
achievement in various performances. If students have regular 
practices in writing, theg  ability will improve.  In order to be able 
to write fluently, the students need to practice to write more and 
more. Herero (2007, p.5) says that the students will not be able to 
produce grammatical writing successfully when they spend most time  
memorizing the formulas and practicing the points in such isolated 
situations. It is not the same as learning mathematics or physics, 
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where students need to memorize the formulas and then apply them 
to answer the questions. The students will automatically memorize the 
rules in writing along with how often they do practice to write. 
According to Rofiqoh (2015, p. 22) states it is clear that regular 
practice is effective to be applied to improve the students‟ writing 
fluency. Together with the opportunity and the roles of the teacher, it 
is believed that the students will be able to write fluently. 
3. The Procedures of Writing Fluency 
According to Lubold et al. (2016, p. 233) there are several 
procedures such as: 
a. The teacher gave students' worksheet. 
b. The students will complete a ten-minutes practice writing session, 
they will choose one of the topics that interest them and to write 
silently for the duration of the sampling time.  
c. During the writing session, the students will instruct no to copy 
from each other, not to erase their work, to simply cross out any 
unwanted passage with a single line, and to continue writing as 
much as possible for the whole ten minutes. Students do not allow 
to use dictionaries or smart phones, ask to not speak during the ten 
minutes. 
4. Measuring Writing Fluency 
In this study used UsingEnglish.com online text analyzer to find 
the total number of words per writing sample and the number of 
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unique words per writing sample. UsingEnglish.com is a general 
English language site, specializing in ESL (English as a Second 
Language) with a wide range of resources for learners and teachers of 
English, and has been running since the beginning of 2002. Different 
varieties of English are used; there are contributors from the United 
States, Canada, Pakistan and non-native speakers, but much of the site 
uses British English as it was set up in the UK. UsingEnglish.com 
provides a large and growing collection of English as a Second 
Language (ESL) tools & resources for students, teachers, learners, and 
academics, covering the full spectrum of ESL, EFL, ESOL, and EAP 
subject areas. 
In this study adopted the formula by Bonzo (2008, p. 722) for 
calculating fluency scores as follows : 
 
Where: 
U   = The number of unique of words per sample 
T   = The total number of words from the same sample,  
F1 = The Fluency Index score 
For teacher-selected writing topic sample has an average F1 
score of 2.62 and student-selected writing topic sample has an 
average F1 score of 2.77. It is important to note that students‟ 
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writing sample is produce a statistically significant increase in 
fluency or not. 
E. ANOVA 
Simple or one-way analysis of variance (ANOVA) is a statistical 
procedure used to analyze the data from a study with more than two 
groups. The null hypothesis is that there is no difference between the 
group means. It is called one-way ANOVA because there is only one 
independent variable and one dependent variable. In the analysis of 
variance, as in the t-test, a ratio comparing observed differences to the 
error term is used to test hypotheses about differences among groups. This 
ratio, called the F ratio, employs the variance (σ2) of group means as a 
measure of observed differences among groups. The F ratio is named for 
R. A. Fisher, the ear statistician who developed it. Because ANOVA can 
be used with more than two groups, it is a more versatile technique than 
the t-test. A t-test can be used only to test a difference between two means 
(Ary, et.al., 2010, p.178-180). 
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F. Theoretical Framework 
The aims of the study are to know the significant effect of using 
foursquare technique toward students‟ writing fluency and writing ability. 
Therefore, the framework of the study as follows: 
  
 
 
 
 
Figure 2.2 The Framework of the Study 
 
Four Square Technique 
(Judith Gould and Evan Jay 
Gould, 2002) 
Writing Fluency 
(Lenin in Hwang, 2010) 
Writing Ability 
(Brown, H.Doughlas. 2001) 
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CHAPTER III 
RESEARCH DESIGN 
This chapter discusses research design, population and sample, research 
instrument, data collection procedure, and data analysis procedure. 
A. Research Design 
In this study, the writer used the quantitative approach. It was 
because the study will analyze Students' Writing Fluency and Writing 
Ability Through the Use of Four Square Technique. Ary et al,. (2010, 
p.39) argues that quantitative research deals with the question of 
relationship, cause, and effect, or current status that writer can answer by 
statistically analyzing numeric data. Furthermore, Creswell (2014, p.236)  
states that quantitative research is an interrelated set of constructs (or 
variables) formed into propositions, or hypothesis, that specify the 
relationship among variables (typically in terms of magnitude or 
direction). A theory might appear in a research study as an argument, a 
discussion, a figure, or a rationale, and it helps to explain (or predict) 
phenomena that occur in the world. 
In this study, the writer used quasi-experimental research. Ary et 
al,. (2010, p.39) argues that an experimental design is a plan for an 
experiment that specifies the applied independent variables, the number of 
levels of each, how subject are assigned to groups, and the dependent 
variable. The writer used quasi-experimental design since it is not possible 
to randomly assign subjects to treatment group. An experiment involves 
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the comprehension of the effect of a particular treatment or without 
treatment.    
B. Population and Sample 
1. Population 
According to Ary et al,. (2010, p.148) a population is all members 
of any well-defined class of people, events, or objects. A population is 
all of the individuals from whom the data collected. In this study, the 
population is all of the students‟ in the A, B and C class at the third 
semester English Department of IAIN Palangka Raya in the 2018/2019 
academic year. 
Table 3.1 Number of the Students at the Third Semester of English 
Department 
 
No. Class Number 
1. A 24 
2. B 24 
3. C 19 
Total 67 
 
2. Sample 
A sample is a portion of the population. The small group that is 
observed is called a sample (Ary et al, 2010, p.148). According to 
Sugiyono (2008, p.81), a sample is part of the number and 
characteristics possessed by this population. The writer used cluster 
sampling to take the sample. Cluster sampling is used if the population 
does not consist of individual, but groups of the cluster (Zurich, 2006, 
p.124). In addition, the writer used cluster sampling because the unit is 
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chosen is not an individual but a group of individuals who are naturally 
together or grouped by the college and randomly system.  
There are two classes in this study. The first group is control class 
(CC) which was not taught using four square technique. The second 
is experimental class (EC) group which was taught the four square 
technique. The groups are given pre-test and post-test to measure the 
result of the students‟ writing fluency and writing ability. 
3.2 The sample of the Study 
No. Class Group Number of 
the Students 
1. C Experimental 
Group 
19 
2. A Control 
Group 
24 
Total 43 
 
3.3 The Schema of Research Class 
Group Pre-
Test 
Independent 
Variable 
Post-
Test 
Experiment Students‟ 
Writing 
Fluency 
Ey1  
 
 
X 
Ey1 
Students‟ 
Writing 
Ability 
Ey2 Ey2 
Control Students‟ 
Writing 
Fluency 
Cy1  
 
 
- 
Cy1 
Students‟ 
Writing 
Ability 
Cy2 Cy2 
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C. Research Instrument 
1. Writing Test 
According to Ary, Jacobs, Razavieh, Christine, and Sorensen 
(2010, p.201), a test is a set of stimuli presented to an individual in 
order to elicit responses on the basis of which a numerical score can be 
assigned. In this study, the writer used a written test using the 
expository essay to check the students‟ writing fluency and writing 
ability. The writer gave the pre-test and post-test. The writer gave the 
pre-test without giving treatment before. Post-test gave after the 
experiment group got the treatment. The major of the data in this study 
was the data of the students' score taken from pre-test and post-test.  
2. Instrument Validity 
Validity is defined as the extent to which scores on a test enable one to 
make meaningful and appropriate interpretations (Ary, et al, 2010, p.224). 
Ary et al,. (2010, p.196) discovered that validity is the extent to which 
a measure actually taps the underlying concept that its purpose to 
measure. In this study, the validity is classified into face, content and 
construct. Hughes (2003) discovered that the importance of content 
validity: first, the greater a test‟s content validity, the more likely it is to be 
an accurate measure of what it is supposed to measure. Secondly, such a 
test likely to have harmful backwash effect. Areas that are not tested are 
likely to become areas ignored in teaching and learning. Content validation 
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should be carried out while a test is being developed, it should not wait 
until the test already being used. 
a) Content Validity 
The writing ability test employed content validity. Based on 
Wiersma and Jurs (2009, p.328), content validity is the process of 
how the test establishes the representativeness of the items in the 
certain domain of the skills, tasks, knowledge, and other aspects 
that are being measured. Ary et al,. (2010, p.214) have drawn 
attention to the fact that content validity is essentially and of 
necessity based on the judgment, and such judgment must be made 
separately for each situation. The question of an instrument's 
validity is always specific to the particular situation and to the 
particular purpose for which it is being used. A test that has 
validity in one situation may not be valid in a different situation.   
The writer used writing the test for students. The students in 
this study composed expository essay from essay writing 
instruction, so the test really measures the writing fluency and 
writing ability. 
b) Construct Validity 
According to Ary et al,. (2010, p.218), construct validity is 
concerned with the extent to which a test measures a specific trait 
or construct. It is related to the theoretical knowledge of the 
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concept that wants to measure. The meaning of the test score is 
derived from the nature of the tasks examines are asked to perform. 
In this study, the writer measured the students writing fluency and 
writing ability. Therefore the test instrument is made in the written 
form and the test is done by students complete answer. 
To measure the validity of outdoor learning activity and 
motivation the writer will use the formulations of Product Moment 
as follows: 
    
(    )  (  )(  )
√,(   )  (  ) -,(    )   (  ) -
 
     Where:  
rxy : Table coefficient of correlation  
∑X : Total value of score X 
∑Y : Total value of score Y 
∑XY : Multiplication result between score X and Y 
N : Number of students of the study 
After that, the data  calculated by using Test-observed 
calculation with the formulation bellows: 
            
  √   
√    
 
Where: 
t : The value of observed 
R : The coefficient of correlation of the result of observed 
n :  Number of students 
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Riduwan (2004, p. 120) points out that the distribution of ttable  for 
α-0,05 and the degree of freedom (n-2) with the measurement of 
validity using these criteria below: 
       Interpretation: 
  
 
 
 The criteria of interpretation the validity: 
0,800-1.000 = Very High Validity 
0,600-0,799 = High Validity 
0,400-0,599 = Fair Validity 
0,200-0,399 = Poor Validity 
0,00–0,199  = Very Poor Validity (invalid) 
3. Instrument Reliability 
Ary et al,. (2010, p.236) claim that the reliability of a measuring 
instrument is the degree of consistency with which it measures 
whatever its measuring. This quality is essential for any kind of 
measurement. It is used to prove that the instrument approximately 
believe is used as a tool for collecting the data because it is regarded 
well. The reliable instrument is the constant. 
Reliability correlates with the instrument can give the same result 
to the object that is measured repeatedly at the same time. Ary, et.al. 
(2010, p.155) states that "Reliability is the necessary characteristic of 
Tobserved > ttable = Valid 
Tobserved < ttable= Invalid 
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any good test: for it to be valid data all, a test must first be reliable as a 
measuring instrument. If the test is administrated to the same 
candidates on the different occasion (with no language practice work 
taking place this accasion) then, to the extent that is procedures 
differing result, it not reliable". 
Riduwan (2008, p. 88)  has drawn attention to the fact that to 
know the reliability of the instrument test, the writer is to use the 
Alpha's frame. The formula is: 
 
 Where : 
 R11 : Coefficient of test reliability 
 K : Number of items 
 St : Total Variants 
 ∑st : Result of total variants score each item 
The steps in determining the reliability of the text are: 
a. Measuring the various score each item with the formula : 
b. Then sum the  all item variants with the formula : 
                          Ssi = S1+S2+S3+......SN 
c. Measuring the total variance with the formula 
Where: 
St : The total variant 
(∑t)
2 
: The sum of x table square 
N : The number of testes 
    ,
 
 
-  ,
   
  
- 
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d. Calculating the instrument reliability using Alpha. 
e. The last decision is comparing the value of r11 and rtable. 
 
 
 
 
 
To know the level of reliability of the instrument, the value of is 
interpreted based on the qualification of reliability as follows :  (Qodir, 
2009, p. 88)  
0,800 – 1.000 : Very High Reliability 
0,600 – 0,799 : High Reliability 
0,400 – 0,599 : Fair Reliability 
0,200 – 0,399 : Poor Reliability 
0,00 – 0,199 : Very Poor Reliability 
Inter-raters reliability is a measure of reliability used to assess the 
degree to which different judge or raters agree in their assessment 
decisions. Interpreter reliability is useful because human observes will not 
necessarily interpret answers the same way, rather may disagree as to how 
well certain responses or material demonstrate knowledge of the 
constructor skill being assessed. 
 
 
 
 R11 > rtable = Reliable 
R11 < rtable =  Not Reliable 
48 
 
 
D. Data Collection Procedure 
In this study, the writer used some processes to collect the data. The 
procedures consist of some steps as follows: 
1. The writer observes A and C class (third-semester student of English 
education in IAIN Palangka Raya). 
2. The writer divided the students (sample) into two groups (experimental 
and control) by using cluster sampling. 
3. The writer gave a pre-test to both groups (experimental and control). 
The pre-test was conducted on  Monday, 10
th
 September 2018 for the 
experimental group and on Friday, 7
th
 September 2018 for the control 
group. 
4. The writer checked the result of pre-test of experimental group and 
control group.  
5.  After the pre-test, the writer taught the students in the experimental 
group and control group about writing by using the different technique. 
The experimental group was taught using four square technique and 
control group teaches using the technique commonly used by previous 
teachers. The treatments were done 4 meetings.  
6.  After doing the treatments, the writer gave the post-test to both 
groups. The post-test was conducted on Monday, 1
st
 October 2018 for 
the experimental group and on Friday, 7
th
 September 2018 for the 
control group. 
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7. The writer gave scores to students' writing fluency and writing ability 
by using a scoring rubric. In this case, the writer applied One Way 
ANOVA for correlating samples to 43 examines the significant 
difference score between the experimental and control group.  
8. Finally, the writer compared the students' scores in the pre-test and 
post-test. It is done to know whether the students' scores in the 
experimental group are higher or not than students' scores in the 
control group.  
E. Data Analysis 
In the data analysis pre-test, then the data analyzed and processed 
by using statistic calculating of the One Way ANOVA. In this study, the 
last step in the procedure of the experiment is processing the data. Data 
processing is the first step to know the result of both the experiment class 
and control class and also their difference.  
The data of this study is students‟ writing fluency and writing 
ability. Therefore, the data are in quantitative data. The data is analyzed by 
means of inferential statistics. This statistical analysis is suitable to answer 
the research problem (Ary, 2010, p.566). In this case, the writer applied 
one way ANOVA to examine the students‟ writing fluency and writing 
ability that taught using Four Square Technique 
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1. Techniques of Data Analysis 
Before analyzing data using ANOVA Test, the writer must fulfill the 
requirements of ANOVA Test. They are Normality test, homogeneity 
test, and hypothesis test. 
a. Normality Test 
It is used to know the normality of the data that is going to be 
analyzed whether both groups have normal distribution or not. In 
this study to test the normality, the researcher 
applied the SPSS 16 program using Kolmogorov Smirnov with the 
level of significance = 5%. The calculation result of asymptotic 
significance is higher than α (5%) so the distribution data 
was normal. On the contrary, if the result of an asymptotic 
significance is lower than α (5%), it meant the data was not normal 
distribution (Ary, et.al., 2010, p.555). 
b. Homogeneity Test 
Ary, et.al., (2010, p.342).Homogeneity is used to know 
whether experimental group and control group, that is decided, 
come from the population that has a relatively same variant or not. 
To calculate homogeneity testing, the writer applied SPPS 16 
program used Levene's testing with the level of significance α 
(5%).  
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If the calculation result was higher than 5% degree of 
significance so Ha was accepted, it means both groups had the 
same variant and homogeneous. 
c. Testing Hypothesis 
The writer applied the one-way ANOVA statistical to test 
the hypothesis with the level of significance 5% one-way ANOVA 
could be applied to test a difference mean or more.  
F.  Data Analysis Procedures 
In order to analyze the data, the writer did some procedures below: 
1. Collected the students' written scores of pre-test and post-
test. 
2. Arranged the obtained score into the distribution of 
frequency of score table.  
3. Calculated mean, median, modus, standard deviation and 
standard error of students‟ score.  
4. Measured the normality and homogeneity.  
5. Analyzed the data by using one-way ANOVA to answer 
the problem of the study. In addition, the SPPS 16.0 
Program was applied.  
6. Interpreted the result of analyzing data.  
7. Made discussion to clarify the research finding.  
8. Gave a conclusion.  
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To sum up, the step in collecting, analyzing and hypothesis testing 
can describe below. In the first step, the students gave the pre-test and 
select the topic for the expository essay. The subjects were divided into 
two groups; the experimental group and the control group.   
Experimental group assigned to write an expository essay using 
four square technique and control group without four square technique. 
Second step, the students writing both using four square technique and 
control group without four square technique will be score by the first rater 
and the second raters. To analyze the data of writing score, One-Way 
ANOVA test will be employed. One-Way ANOVA test is a statistical 
computation used to test significant difference between within group and 
between groups.  
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Figure 3.1 Steps in Collecting and Analyzing Data
Students’ Writing Fluency and Writing Ability Through the Use 
of Four Square Technique at English Department of IAIN 
Palangka Raya 
Treatment 
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Experiment 
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Scoring 
 
Teaching without FST 
 
Teaching using FST 
Writing Fluency Writing Ability 
Post-Test 
 
Scoring 
 
Testing Normality and Homogeneity 
Test Hypothesis using ANOVA 
Interpretation 
Discussion 
Conclusion 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
In this chapter discusses the data which had been collected from the 
research in the field of the study. The data are the result of data presentation, 
research findings, and discussion. 
A. Data Presentation 
1. The Result of Experimental Group 
a. The Result of Pre-Test 
1) The Result of Experimental Group 
In this case, the data of the experimental group consisted of the pre-test 
score. The pre-test at the experimental group had been conducted in class C 
with the number of students was 19 students on Monday, 10
th
 September 
2018. The data of the pre-test score of the experimental group are explained 
as follows: 
Table 4.1 The Result of Pre-Test by the First Rater and the Second 
Rater in Experimental Group  
No Code Rater Aspects Total 
Score 
Tolerable 
Score Cont
ent 
Orga
nizat
ion 
Voca
bula
ry 
Lang
uage 
Use 
Mec
hani
cs 
1 E1 I 16 15 10 12 2 55 53 
II 14 14 9 12 3 52 
2 E2 I 15 14 12 10 2 53 52 
II 14 13 11 11 2 51 
3 E3 I 23 17 18 17 3 78 77 
II 22 17 17 17 3 76 
4 E4 I 17 15 15 12 2 61 60 
II 17 15 14 11 2 59 
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5 E5 I 22 13 16 17 2 70 69 
II 21 13 15 17 3 69 
6 E6 I 18 13 14 10 2 57 56 
 II 17 14 12 10 2 55 
7 E7 I 22 17 16 11 2 68 67 
II 21 17 15 11 2 66 
8 E8 I 17 14 17 10 2 60 59 
II 16 15 15 10 2 58 
9 E9 I 13 10 11 9 2 45 44 
II 13 9 9 10 2 43 
10 E10 I 15 11 12 10 2 50 54 
II 16 10 11 10 2 49 
11 E11 I 17 15 15 11 2 60 59 
II 17 14 14 11 2 58 
12 E12 I 17 13 15 11 2 58 57 
II 16 14 14 10 2 56 
13 E13 I 18 15 15 14 2 64 63 
II 17 15 14 13 3 62 
14 E14 I 17 15 17 12 2 63 62 
II 17 15 15 12 2 61 
15 E15 I 13 10 11 9 2 45 44 
II 13 9 9 10 2 43 
16 E16 I 16 12 10 10 2 50 49 
II 15 12 9 10 2 48 
17 E17 I 13 10 11 9 2 45 44 
II 13 9 9 10 2 43 
18 E18 I 17 15 15 12 2 61 60 
II 16 15 14 12 3 60 
19 E19 I 21 16 16 12 3 68 67 
II 21 17 15 11 3 67 
 
Table 4.2 The Combination of Pre-Test of Experimental Score 
No Code R1 R2 Total 
Score 
Tolerable 
Score 
1 E1 55 52 107 53 
2 E2 53 51 104 52 
3 E3 78 76 154 77 
4 E4 61 59 120 60 
5 E5 70 69 139 69 
6 E6 57 55 112 56 
7 E7 68 66 134 67 
8 E8 60 58 118 59 
9 E9 45 43 88 44 
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10 E10 50 49 99 54 
11 E11 60 58 118 59 
12 E12 58 56 114 57 
13 E13 64 62 126 63 
14 E14 63 61 124 62 
15 E15 45 43 88 44 
16 E16 50 48 98 49 
17 E17 45 43 88 44 
18 E18 61 60 121 60 
19 E19 68 67 135 67 
Sum (∑) 1111 1076 2187 1096 
Average 58 57 115 58 
Lowest 
Score 
45 43 88 44 
Highest 
Score 
78 76 154 74 
 
           Based on the data from combination pre-test score of first rater (R1) 
and second rater (R2), it shows the highest score is 74, the lowest score is 
44 and average is 58. After that, the writer used Frequency Distribution in 
the following table: 
Table 4.3 The Frequency Distribution of the Pre-Test Score 
Score 
(X) 
Frequency 
(F) 
FX Category 
44 3 132 Very Poor 
49 1 49 Very Poor 
52 1 52 Poor 
53 1 53 Poor 
54 1 54 Poor 
56 1 56 Poor 
57 1 57 Poor 
59 2 118 Poor 
60 2 120 Fair 
62 1 62 Fair 
63 1 63 Fair 
67 2 134 Fair 
69 1 69 Fair 
77 1 77 Good 
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Total 19 
 
∑Fx 
1096 
 
 
          The table explained about the distribution of students' pre-test score 
that shows the frequency in each score with the total frequency is 19 seem 
like the total number of students. Next, the data can also be seen in the 
following figure:  
 
Figure 4.1 The Frequency Distribution of Pre-Test of the Experimental 
Group 
Table 4.4 The Table for Calculating Mean, Standard Deviation and Standard 
Error of Pre-Test of Experimental Group 
N Valid 19 
Missing 0 
Mean 57.68 
Std. Error of Mean 2.055 
Median 59.00 
Mode 44 
Std. Deviation 8.957 
Variance 80.228 
Range 33 
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Minimum 44 
Maximum 77 
Sum 1096 
 
The calculation above shows that the score mean is 57. The result of 
the calculation showed the standard deviation of the pre-test score of the 
experimental group is 8.957 and the standard error 2.055. 
2) The Result of Post-Test 
In this case, the data of the experimental group consisted of the post-test 
score. The post-test at the experimental group had been conducted in class C 
with the number of students was 19 students on 1
st
 October 2018. The data of 
the post-test score of the experimental group are explained as follows: 
Table 4.5 The Result of Post-Test by the First Rater and the Second 
Rater in Experimental Group 
No Code Rater Aspects Total 
Score 
Tolerable 
Score Cont
ent 
Orga
nizat
ion 
Voca
bula
ry 
Lang
uage 
Use 
Mec
hani
cs 
1 E1 I 20 19 20 22 2 83 80 
II 19 17 17 21 2 76 
2 E2 I 17 19 19 20 2 77 72 
II 16 16 16 17 2 67 
3 E3 I 27 19 20 19 2 87 85 
II 26 19 18 18 2 83 
4 E4 I 17 17 20 23 3 80 75 
II 17 16 16 19 2 70 
5 E5 I 29 20 20 11 3 83 82 
II 25 20 17 16 3 81 
6 E6 I 27 20 17 17 2 83 79 
 II 21 20 18 13 2 74 
7 E7 I 30 17 20 22 3 92 87 
II 25 17 17 21 3 83 
8 E8 I 25 20 20 25 2 92 85 
II 19 20 20 17 2 78 
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9 E9 I 25 17 17 15 3 77 75 
II 24 15 16 15 3 73 
10 E10 I 17 17 20 23 3 80 75 
II 17 16 16 19 2 70 
11 E11 I 20 19 20 22 2 83 80 
II 19 17 17 21 2 76 
12 E12 I 17 19 19 20 2 77 72 
II 16 16 16 17 2 67 
13 E13 I 17 17 20 23 3 80 75 
II 17 16 16 19 2 70 
14 E14 I 19 20 20 21 2 82 77 
II 20 17 16 16 2 71 
15 E15 I 20 19 19 19 2 79 73 
II 19 17 19 9 2 66 
16 E16 I 19 20 20 21 2 82 77 
II 20 17 16 16 2 71 
17 E17 I 20 19 19 19 2 79 73 
II 19 17 19 9 2 66 
18 E18 I 17 19 19 20 2 77 72 
II 16 16 17 16 2 67 
19 E19 I 21 20 23 23 3 90 81 
 II 19 17 16 16 3 71 
 
Table 4.6 The Combination of Post-Test of Experimental Group 
No Code R1 R2 Total 
Score 
Tolerable 
Score 
1 E1 83 76 159 80 
2 E2 77 67 144 72 
3 E3 87 83 170 85 
4 E4 80 70 150 75 
5 E5 83 81 164 82 
6 E6 83 74 157 79 
7 E7 92 83 175 87 
8 E8 92 78 170 85 
9 E9 77 73 150 75 
10 E10 80 70 150 75 
11 E11 83 76 159 80 
12 E12 77 67 144 72 
13 E13 80 70 150 75 
14 E14 82 71 153 77 
15 E15 79 66 145 73 
16 E16 82 71 153 77 
17 E17 79 66 145 73 
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18 E18 77 67 144 72 
19 E19 90 71 161 81 
Sum (∑) 1563 1380 2943 1475 
Average 82.26 72.63 154.89 77.63 
Lowest 
Score 77 66 144 72 
Highest 
Score 92 83 175 87 
 
          Based on the data from combination post-test score of first rater 
(R1) and second rater (R2), it shows the highest score is 87, the lowest 
score is 72 and average is 77. After that, the writer used Frequency 
Distribution in the following table: 
Table 4.7 Frequency Distribution of the Post-Test Score Experimental Group 
 
Score 
(X) 
Frequency 
(F) 
FX Category 
72 3 216 Good 
73 2 146 Good 
75 4 300 Good 
77 2 154 Good 
79 1 79 Good 
80 2 160 Very Good 
81 1 81 Very Good 
82 1 82 Very Good 
85 2 170 Very Good 
87 1 87 Very Good 
Total 19 
 
∑Fx 
1475 
 
 
          The table explained about the distribution of students' post-test score 
that shows the frequency in each score with the total frequency is 19 seem 
like the total number of students. Next, the data can also be seen in the 
following figure: 
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Figure 4.2 The Frequency Distribution of Post-Test of the 
Experimental Group 
Table 4.8 The Table for Calculating Mean, Standard Deviation and 
Standard Error of Post-Test of Experimental Group 
N Valid 19 
Missing 0 
Mean 77.63 
Std. Error of Mean 1.090 
Median 77.00 
Mode 75 
Std. Deviation 4.752 
Variance 22.579 
Range 15 
Minimum 72 
Maximum 87 
Sum 1475 
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          The calculation above shows that the score mean is 77. The result of 
the calculation showed the standard deviation of the post-test score of the 
experimental group is 4.752 and the standard error 1.090. 
3) The Comparison of Pre-Test and Post-Test of Experimental Group 
The data of  the pre-test and  post-test score of the experimental group are 
explained as follows: 
Table 4.9 The Result of Pre-Test and Post-Test Score of Experimental 
Group 
 
No. Code Pre-
test 
Category Post
-test 
Category Improvement 
1 E1 53 Poor 80 Very 
Good 
27 
2 E2 52 Poor 72 Good 20 
       
3 E3 77 Good 85 Very 
Good 
8 
4 E4 60 Fair 75 Good 15 
5 E5 69 Fair 82 Very 
Good 
13 
6 E6 56 Poor 79 Good 23 
7 E7 67 Fair 87 Very 
Good 
20 
8 E8 59 Poor 85 Very 
Good 
26 
9 E9 44 Very 
Poor 
75 Good 31 
10 E10 54 Poor 75 Good 21 
11 E11 59 Poor 80 Very 
Good 
21 
12 E12 57 Poor 72 Good 15 
13 E13 63 Fair 75 Good 12 
14 E14 62 Fair 77 Good 14 
15 E15 44 Very 
Poor 
73 Good 29 
16 E16 49 Very 
Poor 
77 Good 28 
17 E17 44 Very 
Poor 
73 Good 29 
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18 E18 60 Fair 72 Good 12 
19 E19 67 Fair 81 Very 
Good 
14 
Total 1096 1475  
Mean 57.68 77.63  
Lowest 
Score 
44 72 
 
Highest 
Score 
77 87 
 
Standard 
Deviation 
8.957 4.752 
 
 
Standard 
Error 
2.055 1.090  
 
For the table of pre-test above, based on the result of research in 
class C as experimental group before giving treatment, the highest pre-test 
score of students in experimental group was 77 and the lowest score was 
44 with total of the score was 1096, mean was 57.68, standard deviation 
was 8.957, and standard error was 2.055. Then the result of research in 
class C as an experimental group after taught using four square technique, 
the highest post-test score of students in the experimental group was 87 
and the lowest score was 72 with the total of the score was 1475, mean 
77.63, standard deviation 4.752, and standard error 1.090. In conclusion, 
the mean of pre-test 57.68 and in the post-test was 77.63. 
In the pre-test there was 4 very poor category with percentage 
21.05%, 7 students got poor category with percentage 36.84%, 7 students 
got fair category with percentage 36.84%, and 1 student got good category 
with percentage 5.26%. Then in the post-test there was no one got very 
poor, poor and fair category, 12 students got good category with 
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percentage 63.18% and 6 students got very good category with percentage 
31.57%. It could be concluded that students' writing ability scores of the 
experimental group was increased from pre-test to post-test. 
In the pre-test and post-test there was no one  improve from to poor 
category to fair category, and there was 4 students improve from fair 
category  to good category. 
b. The Result of the Control Group 
1) The Result of Pre-Test 
In this case, the data of the control group consisted of the pre-test score. 
The pre-test at the control group had been conducted in class A with the 
number of students was 24 students on Friday, 7
th
 September 2018. The data 
of the pre-test score of the control group are explained as follows: 
Table 4.10 The Result of Pre-Test Score by the First Rater and Second 
Rater in Control Group 
No Code Rater Aspects Total 
Score 
Tolerable 
Score Cont
ent 
Orga
nizat
ion 
Voca
bula
ry 
Lang
uage 
Use 
Mec
hani
cs 
1 C1 I 17 13 15 10 2 57 56 
II 17 14 12 10 2 55 
2 C2 I 17 13 16 10 2 58 57 
II 17 13 16 10 2 56 
3 C3 I 21 17 15 12 3 68 67 
II 20 16 16 12 3 67 
4 C4 I 22 17 17 12 4 72 71 
II 23 16 17 12 3 71 
5 C5 I 25 17 19 17 3 80 79 
II 24 17 19 16 3 79 
6 C6 I 23 15 16 10 3 67 66 
 II 22 16 16 9 3 66 
7 C7 I 17 15 18 11 3 64 63 
II 17 15 17 12 2 63 
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8 C8 I 24 17 18 15 4 78 76 
II 23 16 18 14 3 74 
9 C9 I 21 15 17 15 3 71 69 
II 20 14 17 14 3 68 
10 C10 I 23 15 17 17 4 76 74 
II 22 14 18 16 3 73 
11 C11 I 17 13 14 10 2 56 54 
II 16 13 13 10 1 53 
12 C12 I 15 13 12 10 1 51 50 
II 14 12 12 10 1 49 
13 C13 I 17 14 15 9 1 56 55 
II 16 14 14 9 1 54 
14 C14 I 22 17 16 15 2 72 71 
II 22 16 17 14 2 71 
15 C15 I 16 13 13 10 1 53 52 
II 15 13 12 10 1 51 
16 C16 I 25 17 19 17 3 81 80 
II 24 17 19 16 3 79 
17 C17 I 15 14 15 11 2 57 55 
II 15 14 12 10 2 53 
18 C18 I 17 13 15 10 2 58 56 
II 17 14 12 10 2 55 
19 C19 I 16 14 16 10 2 58 55 
II 16 13 13 10 1 53 
20 C20 I 21 16 16 10 2 65 64 
II 17 15 17 12 2 63 
21 C21 I 16 13 13 10 1 53 52 
II 15 13 12 10 1 51 
22 C22 I 22 17 16 15 2 72 71 
II 21 16 17 14 2 70 
23 C23 I 21 16 16 10 2 65 65 
 II 18 15 17 10 2 62 
24 C24 I 17 15 18 11 3 64 63 
 II 17 15 17 12 2 63 
 
Table 4.11 The Combination of Pre-Test of Control Group 
No Code R1 R2 Total 
Score 
Tolerable 
Score 
1 C1 57 55 112 56 
2 C2 58 56 114 57 
3 C3 68 67 135 67 
4 C4 72 71 143 71 
5 C5 80 79 159 79 
66 
 
 
6 C6 67 66 133 66 
7 C7 64 63 127 63 
8 C8 78 74 152 76 
9 C9 71 68 139 69 
10 C10 76 73 149 74 
11 C11 56 53 109 54 
12 C12 51 49 100 50 
13 C13 56 54 110 55 
14 C14 72 71 143 71 
15 C15 53 51 104 52 
16 C16 81 79 160 80 
17 C17 57 53 110 55 
18 C18 58 55 113 56 
19 C19 58 53 111 55 
20 C20 65 63 128 64 
21 C21 53 51 104 52 
22 C22 72 70 142 71 
23 C23 65 62 127 65 
24 C24 64 63 127 63 
Sum (∑) 1552 1499 3051 1521 
Average 65 62 127 63 
Lowest 
Score 51 49 100 50 
Highest 
Score 81 79 160 80 
 
            Based on the data from combination pre-test score of first rater 
(R1) and second rater (R2), it shows the highest score is 80, the lowest 
score is 50 and average is 63. After that, the writer used Frequency 
Distribution in the following table: 
Table 4.12 The Frequency Distribution of the Pre-Test Score 
Score 
(X) 
Frequency 
(F) 
FX Category 
50 1 50 Poor 
52 2 104 Poor 
54 1 54 Poor 
55 3 165 Poor 
56 2 112 Poor 
57 1 57 Poor 
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63 2 126 Fair 
64 1 64 Fair 
65 1 65 Fair 
66 1 66 Fair 
67 1 67 Fair 
71 3 213 Good 
74 1 74 Good 
76 1 76 Good 
79 1 79 Good 
80 1 80 Very Good 
Total 24 ∑Fx  
1452 
 
 
          The table explained about the distribution of students' pre-test score 
that shows the frequency in each score with the total frequency is 24 seem 
like the total number of students. Next, the data can also be seen in the 
following figure.  
 
Figure 4.3 The Frequency Distribution of Pre-Test of the Control Group 
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Table 4.13 The Table for Calculating Mean, Standard Error of Pre-Test 
Score of Control Group 
Final Score  
N Valid 24 
Missing 0 
Mean 63.38 
Std. Error of Mean 1.859 
Median 63.50 
Mode 55
a
 
Std. Deviation 9.107 
Variance 82.940 
Range 30 
Minimum 50 
Maximum 80 
Sum 1521 
 
The calculation above shows that the score mean is 63. The result of the 
calculation showed the standard deviation of the pre-test score of the control 
group is 9.107 and the standard error 1.859. 
2) The Result of Post-Test 
In this case, the data of the control group consisted of the post-test score. 
The pre-test at the control group had been conducted in class A with the 
number of students was 24 students on 28
th
 September 2018. The data of the 
post-test score of the control group are explained as follows: 
Table 4.14 The Result of Post-Test Score by the First Rater and the 
Second Rater in Control Group 
No Code Rater Aspects Total 
Score 
Tolerable 
Score Cont
ent 
Organ
izatio
n 
Voca
bula
ry 
Lang
uage 
Use 
Mec
hani
cs 
1 C1 I 15 13 20 23 3 74 70 
II 15 12 16 19 3 65 
2 C2 I 17 11 19 20 3 70 67 
II 16 11 17 17 3 64 
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3 C3 I 17 19 19 20 2 77 72 
II 16 16 16 17 2 67 
4 C4 I 17 17 20 23 3 80 75 
II 17 16 16 19 2 70 
5 C5 I 20 19 20 22 2 83 80 
II 19 17 17 21 2 76 
6 C6 I 20 19 19 19 2 79 73 
 II 19 17 19 9 2 66 
7 C7 I 17 11 19 20 3 70 67 
II 16 11 17 17 3 64 
8 C8 I 26 20 20 11 2 79 78 
II 22 19 17 16 2 76 
9 C9 I 17 19 19 20 2 77 72 
II 16 16 16 17 2 67 
10 C10 I 17 19 19 20 2 77 72 
II 16 16 16 17 2 67 
11 C11 I 17 11 19 20 3 70 67 
II 16 11 17 17 3 64 
12 C12 I 18 19 18 20 2 77 65 
II 17 14 8 11 2 52 
13 C13 I 17 17 20 23 3 80 75 
II 17 16 16 19 2 70 
14 C14 I 20 19 19 19 2 79 73 
II 19 17 19 9 2 66 
15 C15 I 23 13 17 17 3 73 71 
II 21 12 19 13 3 68 
16 C16 I 22 19 20 21 4 86 82 
II 19 15 19 21 4 78 
17 C17 I 19 19 19 19 2 78 70 
II 18 20 11 10 2 61 
18 C18 I 17 11 19 20 3 70 67 
II 16 11 17 17 3 64 
19 C19 I 17 11 19 20 3 70 67 
II 16 11 17 17 3 64 
20 C20 I 17 17 20 23 3 80 75 
II 17 16 16 19 2 70 
21 C21 I 23 13 17 17 3 73 71 
II 21 12 19 13 3 68 
22 C22 I 15 13 20 23 3 74 70 
II 15 12 16 19 3 65 
23 C23 I 15 13 20 23 3 74 70 
 II 15 12 16 19 3 65 
24 C24 I 17 19 19 20 2 77 72 
 II 16 16 16 17 2 67 
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Table 4.15 The Combination of Post-Test Score of Control Group 
No Code R1 R2 Total 
Score 
Tolerable 
Score 
1 C1 74 65 139 70 
2 C2 70 64 134 67 
3 C3 77 67 144 72 
4 C4 80 70 150 75 
5 C5 83 76 159 80 
6 C6 79 66 145 73 
7 C7 70 64 134 67 
8 C8 79 76 155 78 
9 C9 77 67 144 72 
10 C10 77 67 144 72 
11 C11 70 64 134 67 
12 C12 77 52 129 65 
13 C13 80 70 150 75 
14 C14 79 66 145 73 
15 C15 73 68 141 71 
16 C16 86 78 164 82 
17 C17 78 61 139 70 
18 C18 70 64 134 67 
19 C19 70 64 134 65 
20 C20 80 70 150 75 
21 C21 73 68 141 71 
22 C22 74 65 139 70 
23 C23 74 65 139 70 
24 C24 77 67 144 72 
Sum (∑) 1827 1604 3431 1719 
Average 146 128 274 137 
Lowest 
Score 
70 52 129 65 
Highest 
Score 
86 78 164 82 
 
          Based on the data from combination post-test score of first rater 
(R1) and second rater (R2), it shows the highest score is 82, the lowest 
score is 65 and average is 137. After that, the writer used Frequency 
Distribution in the following table: 
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Table 4.16 The Frequency Distribution of the Post-Test Score 
Score 
(X) 
Frequency 
(F) 
FX Category 
65 1 65 Fair 
67 5 335 Fair 
70 4 280 Good 
71 2 142 Good 
72 4 288 Good 
73 2 146 Good 
75 3 225 Good 
78 1 78 Good 
80 1 80 Good 
82 1 82 Very Good 
Total 24 ∑Fx  
1721 
 
 
          The table explained about the distribution of students' pre-test score 
that shows the frequency in each score with the total frequency is 24 seem 
like the total number of students. Next, the data can also be seen in the 
following figure. 
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Figure 4.4 The Frequency Distribution of Post-Test of the Control 
Group 
Table 4.17 The Table for Calculating Mean, Standard Deviation and 
Standard Error of Post-Test Score of Control Group 
N Valid 24 
Missing 0 
Mean 71.62 
Std. Error of Mean .894 
Median 71.50 
Mode 67
a
 
Std. Deviation 4.382 
Variance 19.201 
Range 17 
Minimum 65 
Maximum 82 
Sum 1719 
 
The calculation above shows that the score mean is 71. The result of the 
calculation showed the standard deviation of the post-test score of the control 
group is 4.382 and the standard error is .894. 
3) The Comparison of Pre-test and Post-test of Control Group 
The data of the pre-test and  post-test score of the control group are 
explained as follows:  
Table 4.18 The Result of Pre-Test and Post-Test Score of Control Group 
No. Code Pre- 
test 
Category Post-
test 
Category Improvement 
1 C1 56 Poor 70 Good 14 
2 C2 57 Poor 67 Fair 10 
3 C3 67 Fair 72 Good 5 
4 C4 71 Good 75 Good 4 
5 C5 79 Good 80 Very 
Good 
1 
6 C6 66 Fair 73 Good 7 
7 C7 63 Fair 67 Fair 4 
8 C8 76 Good 78 Good 2 
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9 C9 69 Fair 72 Good 3 
10 C10 74 Good 72 Good -2 
11 C11 54 Poor 67 Fair 13 
12 C12 50 Poor 65 Fair 15 
13 C13 55 Poor 75 Good 20 
14 C14 71 Good 73 Good 2 
15 C15 52 Poor 71 Good 19 
16 C16 80 Very 
Good 
82 Very 
Good 
2 
17 C17 55 Poor 70 Good 15 
18 C18 56 Poor 67 Fair 11 
19 C19 55 Poor 65 Fair 10 
20 C20 64 Fair 75 Good 11 
21 C21 52 Poor 71 Good 19 
22 C22 71 Good 70 Good -1 
23 C23 65 Fair 70 Good 5 
24 C24 63 Fair 72 Good 9 
Total 1521  1719   
Mean 63.37  71.62   
Lowest 
Score 
50  65   
Highest 
Score 
80  82   
Standard 
Deviation 
9.107 
 
 4.381 
 
  
Standard 
Error 
1.859  .894   
 
For the table of pre-test above, based on the result of research in class A as 
control group, the highest pre-test score of students in control group was 80 
and the, lowest score was 50 with total of the score was 1521, mean was 
63.37, standard deviation was 9.107, and standard error was 1.859. Then the 
result of research in class A as the control group which was not taught using 
four square technique, the highest post-test score of students in control group 
was 82 and the lowest score was 65  with the total of the score was 1719, 
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mean 71.62, standard deviation 4.381, and standard error .894. In conclusion, 
the mean of pre-test 63.37 and in the post-test was 71.62. 
In the pre-test there were 10 students got poor category with 
percentage 4.16%, 6 students got fair category with percentage 25%, 6 
students got good category with percentage 25%, and 1 student got very good 
category with percentage 4.16%. Then in the post-test there was no one got 
very poor and poor category, 6 students got fair category with percentage 
25%, 16 students got good category with percentage 66.66% and 2 students 
got very good category with percentage 8.33%. It could be concluded that 
students' writing ability scores of the control group were increased from pre-
test to post-test. 
In the pre-test and post-test there were 5 students improve from poor 
category to fair category and 5 students improve from poor category to good 
category. 
2. Validity and Reliability of Pre-Test and Post-Test 
a. Validity of Test 
In this study, the writer calculated validity of pre-test and post-test using 
Pearson Product Moment Correlation Test. 
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Table 4.19 Person Product Moment Correlation of Pre-Test in 
Experimental Group 
Code RI R2 XY X
2
 Y
2
 
(X) (Y) 
E1 55 52 2860 3025 2704 
E2 53 51 2703 2809 2601 
E3 78 76 5928 6084 5776 
E4 61 59 3599 3721 3481 
E5 70 69 4830 4900 4761 
E6 57 55 3135 3249 3025 
E7 68 66 4488 4624 4356 
E8 60 58 3480 3600 3364 
E9 45 43 1935 2025 1849 
E10 50 49 2450 2500 2401 
E11 60 58 3480 3600 3364 
E12 58 56 3248 3364 3136 
E13 64 62 3968 4096 3844 
E14 63 61 3843 3969 3721 
E15 45 43 1935 2025 1849 
E16 50 48 2400 2500 2304 
E17 45 43 1935 2025 1849 
E18 61 60 3660 3721 3600 
E19 68 67 4556 4624 4489 
∑N= 
19 
∑X= 
1111 
∑Y= 
1076 
∑XY= 
64433 
∑X2= 
66461 
∑Y2= 
62474 
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           Based on the result, it is found that the value of “rxy” is 0.998 than value of 
“rtable” at the 5% significance level or 0.998> 0.456. It means the test is valid and 
include at level of very high validity (Riduwan,2004, p. 120). 
Table 4.20 Person Product  Moment Correlation of Post-Test in 
Experimental Group 
Code RI R2 XY X
2
 Y
2
 
(X) (Y) 
E1 83 76 6308 6889 5776 
E2 77 67 5159 5929 4489 
E3 87 83 7221 7569 6889 
E4 80 70 5600 6400 4900 
E5 83 81 6723 6889 6561 
E6 83 74 6142 6889 5476 
E7 92 83 7636 8464 6889 
E8 92 78 7176 8464 6084 
E9 77 73 5621 5929 5329 
E10 80 70 5600 6400 4900 
E11 83 76 6308 6889 5776 
E12 77 67 5159 5929 4489 
E13 80 70 5600 6400 4900 
E14 82 71 5822 6724 5041 
E15 79 66 5214 6241 4356 
E16 82 71 5822 6724 5041 
E17 79 66 5214 6241 4356 
E18 77 67 5159 5929 4489 
E19 90 71 6390 8100 5041 
∑N= 
19 
∑X= 
1563 
∑Y= 
1380 
∑XY= 
113874 
∑X2= 
128999 
∑Y2= 
100782 
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      265 
Based on the result, it is found that the value of “rxy” is 0.265 than 
value of “rtable” at the 5% significance level or 0.265<0.456. It means the 
test is valid and include at level of high validity (Riduwan,2004, p. 120). 
Table 4.21 Person Product Moment Correlation of Pre-Test in Control 
Group 
Code RI 
(X) 
R2 
(Y) 
XY X
2 
Y
2
 
C1 57 55 3135 3249 3025 
C2 58 56 3248 3364 3136 
C3 68 67 4556 4624 4489 
C4 72 71 5112 5184 5041 
C5 80 79 6320 6400 6241 
C6 67 66 4422 4489 4356 
C7 64 63 4032 4096 3969 
C8 78 74 5772 6084 5476 
C9 71 68 4828 5041 4624 
C10 76 73 5548 5776 5329 
C11 56 53 2968 3136 2809 
C12 51 49 2499 2601 2401 
C13 56 54 3024 3136 2916 
C14 72 71 5112 5184 5041 
C15 53 51 2703 2809 2601 
C16 81 79 6399 6561 6241 
C17 57 53 3021 3249 2809 
C18 58 55 3190 3364 3025 
C19 58 53 3074 3364 2809 
C20 65 63 4095 4225 3969 
C21 53 51 2703 2809 2601 
C22 72 70 5040 5184 4900 
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C23 65 62 4030 4225 3844 
C24 64 63 4032 4096 3969 
∑N= 
24 
∑X= 
1552 
∑Y= 
1499 
∑XY= 
98863 
∑X2= 
102250 
∑Y2= 
92596 
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Based on the result, it is found that the value of “rxy” is 1.383 than 
value of “rtable” at the 5% significance level or 1.383>  0.404. It means 
the test is valid and include at level of very high validity (Riduwan,2004, 
p. 120). 
Table 4.22 Person Product Moment Correlation of Post-Test in Control 
Group 
Code RI 
(X) 
R2 
(Y) 
XY X
2 
Y
2
 
C1 74 65 4810 5476 4160 
C2 70 64 4480 4900 4288 
C3 77 67 5159 5929 4690 
C4 80 70 5600 6400 5320 
C5 83 76 6308 6889 5016 
C6 79 66 5214 6241 422420 
C7 70 64 4480 4900 4864 
C8 79 76 6004 6241 5092 
C9 77 67 5159 5929 4489 
C10 77 67 5159 5929 4288 
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C11 70 64 4480 4900 3328 
C12 77 52 4004 5929 3640 
C13 80 70 5600 6400 4620 
C14 79 66 5214 6241 4488 
C15 73 68 4964 5329 5304 
C16 86 78 6708 7396 4758 
C17 78 61 4758 6084 3904 
C18 70 64 4480 4900 4096 
C19 70 64 4480 4900 4480 
C20 80 70 5600 6400 4760 
C21 73 68 4964 5329 4420 
C22 74 65 4810 5476 4225 
C23 74 65 4810 5476 4355 
C24 77 67 5159 5929 4489 
∑N= 
24 
∑X= 
1827 
∑Y= 
1604 
∑XY= 
122404 
∑X2= 
139523 
∑Y2= 
107298 
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Based on the result, it is found that the value of “rxy” is 1.442 than 
value of “rtable” at the 5% significance level or 1.442>0.404. It means the 
test is valid and include at level of  high validity (Riduwan,2004, p. 120). 
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b. Reliability of Test 
 In this study, the writer calculated reliability of pre-test and post-
test score of experimental group and control group by using SPSS 16.0 
Program. It was done to know the reliability of the data that is going to be 
analyzed having reliable or unreliable.  
 Test reliability of pre-test and post-test score of experimental 
group and control group can be seen in the following table: 
Table 4.23 The Reliability Statistics of Pre-Test in Experimental Group 
Cronbach's 
Alpha 
Cronbach's 
Alpha Based 
on 
Standardized 
Items N of Items 
.999 .999 2 
 
 The result of r11 = .999 with 2 items and rtable of Product Moment was 
df= N - 2 ; 19 – 2 = 17, the level of significant 5%, so rtable = 0.482. 
Clearly at the criteria: 
If r11> rtable it means reliable   
If r11< rtable it means unreliable   
 Based on the calculating above, the result is if r11= 0.999> rtable =  0.482, 
it concludes that the first item (Pre-test) is reliable.    
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Table 4.24 
The Reliability Statistic of Post-Test in Experimental Group 
Cronbach's 
Alpha 
Cronbach's 
Alpha Based 
on 
Standardized 
Items N of Items 
.838 .843 2 
 
 The result of r11 =  .838 with 2 items and rtable of Product Moment was 
df= N – 2 : 19  – 2 = 17, the level of significant 5%, so rtable = 0.482. 
Clearly at the criteria: 
If r11> rtable it means reliable   
If r11< rtable it means unreliable   
 Based on the calculating above, the result is if r11= 0.838> rtable = 0.482, 
it concludes that the first item (Post-test) is reliable.    
Table 4.25 
The Reliability Statistic of Pre-Test in Control Group 
Cronbach's 
Alpha 
Cronbach's 
Alpha Based 
on 
Standardized 
Items N of Items 
.996 .997 2 
  
 The result of r11 = .996  with 2 items and rtable of Product Moment was 
df= N – 2 ; 24– 2 = 22, the level of significant 5%, so rtable = 0. 432.  
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Clearly at the criteria: 
If r11> rtable it means reliable   
If r11< rtable it means unreliable   
 Based on the calculating above, the result is if r11= 0.996> rtable = 0.432, 
it concludes that the first item (Pre-test) is reliable.    
Table 4.26 The Reliability of Post-Test in Control Group 
Cronbach's 
Alpha 
Cronbach's 
Alpha Based 
on 
Standardized 
Items N of Items 
.716 .723 2 
 
 The result of r11 = .716  with 2 items and rtable of Product Moment was 
df= N – 2 ; 24 – 2 = 22, the level of significant 5%, so rtable = 0.432. 
Clearly at the criteria:  
If r11> rtable it means reliable   
If r11< rtable it means unreliable    
 Based on the calculating above, the result is if r11= 0.716> rtable = 0.432, 
it concludes that the first item (Post-test) was reliable. 
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3. The Result of Writing Fluency 
a. The Result of Experimental Group 
1) The Result of Pre-Test 
In this case, the data of experimental group consisted of the pre-test score. 
The pre-test at the experimental group had been conducted in class C with the 
number of students was 19 students on Monday, 10
th
 September 2018. The 
data of the pre-test score of the experimental group are explained as follows: 
Table 4.27 The Result of Pre-Test Score of Experimental Group 
Code The Number of 
Unique Words 
(U) 
The Total 
Number of Words 
(T) 
Total Score 
E1 47  133 2.88 
E2  54 99 3,84 
E3 89 148 5.17 
E4 48 85 3.68 
E5 51 95 3.70 
E6 73 134 4.46 
E7 56 99 3.98 
E8 98 164 5.41 
E9 48 75 3.92 
E10 40 63 3.56 
E11 45 85 3.45 
E12 47 61 4.26 
E13 52 90 3.88 
E14 48 68 3.94 
E15 47 61 4.26 
E16 40 89 3.00 
E17 44 81 3.46 
E18 32 41 3.53 
E19 38 55 3.62 
Sum (∑) 997 1726 70.16 
Average 52.47 90.84 3.8977 
Lowest 
Score 
32 41 2.88 
Highest 
Score 
98 164 5.41 
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           Based on the data from combination pre-test score, it shows the highest 
score of the number of unique words is 98, The lowest score of the number of 
unique of words is 32. In addition, the highest score of the total number of words 
is 164 and the lowest score of the total number of words is 41. Then, the highest 
final score is 5.41 and the lowest final score is 2.88. The writer used Frequency 
Distribution in the following table: 
Table 4.28 The Frequency Distribution of Pre-Test Score 
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 2.88 1 5.3 5.3 5.3 
3.00 2 10.5 10.5 15.8 
3.45 1 5.3 5.3 21.1 
3.46 1 5.3 5.3 26.3 
3.53 1 5.3 5.3 31.6 
3.56 1 5.3 5.3 36.8 
3.62 1 5.3 5.3 42.1 
3.68 1 5.3 5.3 47.4 
3.7 1 5.3 5.3 52.6 
3.88 1 5.3 5.3 57.9 
3.92 1 5.3 5.3 63.2 
3.94 1 5.3 5.3 68.4 
3.98 1 5.3 5.3 73.7 
4.26 2 10.5 10.5 84.2 
4.46 1 5.3 5.3 89.5 
5.17 1 5.3 5.3 94.7 
5.41 1 5.3 5.3 100.0 
Total 19 100.0 100.0  
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           The table explained about the distribution of students‟ pre-test score that 
shows the frequency in each scores with the total frequency is 19 seem like the 
total number of students. Next, the data can also be seen in the following figure.  
 
Figure 4.5 The Frequency Distribution of Pre-Test of the Experimental 
Group 
Table 4.29 The Table for Calculating Mean, Standard Deviation and 
Standard Error of Pre-Test Score of Experimental Group 
N Valid 19 
Missing 0 
Mean 3.8505 
Std. Error of Mean .15202 
Median 3.7000 
Mode 3.00
a
 
Std. Deviation .66265 
Variance .439 
Range 2.53 
Minimum 2.88 
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Maximum 5.41 
Sum 73.16 
 
The calculation above shows that the score mean is 3.8505. 
The result of calculation showed the standard deviation of pre-test 
score of experimental group is .66265 and the standard error is 
.15202. 
2) The Result of Post-Test 
In this case the data of experimental group consisted the post-test score. 
The post-test at the experimental group had been conducted in class C with 
the number of students was 19 students on 1
st
 October 2018. The data of the 
post-test score of the experimental group are explained as follows: 
Table 4.30 The Result of Post-Test of the Experimental Group 
Code The Number of 
Unique Words 
(U) 
The Total 
Number of Words 
(T) 
Total Score 
E1 64 141 3.81 
E2 61 135 3,71 
E3 113 223 5.35 
E4 73 136 4.43 
E5 113 223 5.35 
E6 104 180 5.48 
E7 117 237 5.37 
E8 83 192 4,24 
E9 70 173 3.76 
E10 91 125 5.76 
E11 87 179 4.60 
E12 78 130 4.84 
E13 55 83 4.27 
E14 67 114 4.44 
E15 83 192 4.24 
E16 93 143 5.50 
E17 69 112 4.61 
E18 55 107 3.76 
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E19 69 112 4.61 
Sum (∑) 1545 2937 80.18 
Average 81.31 154.57 4.71647 
Lowest 
Score 
55 83 3.76 
Highest 
Score 
117 237 5.76 
 
            Based on the data from combination pre-test score, it shows the highest 
score of the number of unique words is 117, the lowest score of the number of 
unique of words is 55. In addition, the highest score of the total number of words 
is 237 and the lowest score of the total number of words is 83. Then, the highest 
final score is 5.76 and the lowest final score is 3.76. The writer used Frequency 
Distribution in the following table: 
Table 4.31 The Frequency Distribution of the Post-Test Score  
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 3 1 5.3 5.3 5.3 
3.76 2 10.5 10.5 15.8 
3.81 1 5.3 5.3 21.1 
4 1 5.3 5.3 26.3 
4.24 1 5.3 5.3 31.6 
4.27 1 5.3 5.3 36.8 
4.43 1 5.3 5.3 42.1 
4.44 1 5.3 5.3 47.4 
4.6 1 5.3 5.3 52.6 
4.61 2 10.5 10.5 63.2 
4.84 1 5.3 5.3 68.4 
5.35 2 10.5 10.5 78.9 
5.37 1 5.3 5.3 84.2 
5.48 1 5.3 5.3 89.5 
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5.5 1 5.3 5.3 94.7 
5.76 1 5.3 5.3 100.0 
Total 19 100.0 100.0  
             
The table explained about the distribution of students‟ post-test score that shows 
the frequency in each scores with the total frequency is 19 seem like the total 
number of students. Next, the data can also be seen in the following figure.  
 
Figure 4.6 The Frequency Distribution of Post-test of the Experimental 
Group 
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Table 4.32 The Table for Calculating Mean, Standard Deviation and 
Standard Error of Post-Test Score of Experimental Group 
N Valid 19 
Missing 0 
Mean 4.5884 
Std. Error of Mean .17058 
Median 4.6000 
Mode 3.76
a
 
Std. Deviation .74354 
Variance .553 
Range 2.76 
Minimum 3.00 
Maximum 5.76 
Sum 87.18 
 
The calculation above shows that the score mean is 4.5884. The 
result of the calculation showed the standard deviation of the post-test 
score of the experimental group is .74354 and the standard error is .17058. 
b. The Result of the Control Group 
1) The Result of Pre-Test 
In this case, the data of the control group consisted of the pre-test score. 
The pre-test at the control group had been conducted in class A with the 
number of students was 24 students on Friday, 7
th
 September 2018. The data 
of the pre-test score of the experimental group are explained as follows: 
Table 4.33 The Result of Pre-Test of the Control Group 
Code The Number of 
Unique Words 
(U) 
The Total Number 
of Words 
(T) 
Total Score 
C1 42 84 3.24 
C2 47 85 3.60 
C3 47 93 3.45 
C4 55 107 3.76 
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C5 65 168 3.55 
C6 48 91 3.56 
C7 44 70 3.72 
C8 57 110 3.84 
C9 42 68 3.60 
C10 68 142 4.04 
C11 58 111 3.89 
C12 46 62 4.13 
C13 54 79 4.30 
C14 44 68 3.77 
C15 24 30 3.10 
C16 75 133 4.60 
C17 77 125 4.87 
C18 28 35 3.35 
C19 69 150 3.98 
C20 42 67 3.63 
C21 33 49 3.33 
C22 42 67 3.63 
C23 34 55 3.24 
C24 42 76 3.41 
Sum 
(∑) 
1183 2125 89.59 
Average 49.61 89.09 3.74696 
Lowest 
Score 
24 30 3.10 
Highest 
Score 
77 168 4.87 
 
        Based on the data from combination pre-test score, it shows the highest score 
of the number of unique words is 77, the lowest score of the number of unique of 
words is 77. In addition, the highest score of the total number of words is 168 and 
the lowest score of the total number of words is 30. Then, the highest final score is 
4.87 and the lowest final score is 3.10. The writer used Frequency Distribution in 
the following table: 
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Table 4.34 The Frequency Distribution of the Pre-Test Score of Control 
Group 
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 3.10 1 4.2 4.2 4.2 
3.24 2 8.3 8.3 12.5 
3.33 1 4.2 4.2 16.7 
3.35 1 4.2 4.2 20.8 
3.41 1 4.2 4.2 25.0 
3.45 1 4.2 4.2 29.2 
3.55 1 4.2 4.2 33.3 
3.56 1 4.2 4.2 37.5 
3.6 2 8.3 8.3 45.8 
3.63 2 8.3 8.3 54.2 
3.72 1 4.2 4.2 58.3 
3.76 1 4.2 4.2 62.5 
3.77 1 4.2 4.2 66.7 
3.84 1 4.2 4.2 70.8 
3.89 1 4.2 4.2 75.0 
3.98 1 4.2 4.2 79.2 
4.04 1 4.2 4.2 83.3 
4.13 1 4.2 4.2 87.5 
4.3 1 4.2 4.2 91.7 
4.6 1 4.2 4.2 95.8 
4.87 1 4.2 4.2 100.0 
Total 24 100.0 100.0  
            
             The table explained about the distribution of students‟ post-test score that 
shows the frequency in each scores with the total frequency is 19 seem like the 
total number of students. Next, the data can also be seen in the following figure.  
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Figure 4.7 The Frequency Distribution of Pre-Test of the Control Group 
Table 4.35 The Table for calculating Mean, Standard Deviation and 
Standard Error of Pre-Test Score of Control Group 
N Valid 24 
Missing 0 
Mean 3.7329 
Std. Error of Mean .08741 
Median 3.6300 
Mode 3.24
a
 
Std. Deviation .42822 
Variance .183 
Range 1.77 
Minimum 3.10 
Maximum 4.87 
Sum 89.59 
 
The calculation above shows that the score mean is 3.7329. The 
result of the calculation showed the standard deviation of the post-test 
score of the control group is .42822 and the standard error is .08741. 
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2) The Result of Post-Test 
In this case, the data of the control group consisted of the post-test score. 
The pre-test at the control group had been conducted in class A with the 
number of students was 24 students on 28
th
 September 2018. The data of the 
post-test score of the control group are explained as follows: 
Table 4.36 The Result of Post-Test of the Control Group 
Code The Number of 
Unique Words 
(U) 
The Total Number 
of Words 
(T) 
Total Score 
C1 66 138 3.97 
C2 42 92 3.10 
C3 59 136 3.58 
C4 63 105 4.35 
C5 66 141 3.93 
C6 64 132 3.94 
C7 87 137 5.26 
C8 84 152 4.82 
C9 44 75 3.59 
C10 91 182 4.77 
C11 72 120 4.65 
C12 50 82 3.90 
C13 50 73 4.14 
C14 62 104 4.30 
C15 25 35 2.99 
C16 67 135 4.08 
C17 53 74 4.36 
C18 32 51 3.17 
C19 64 135 3.89 
C20 55 86 4.19 
C21 56 72 4.67 
C22 43 62 3.86 
C23 32 53 3.11 
C24 44 84 3.39 
Sum 
(∑) 
1371 2456 96.01 
Average 57.12 102.33 4.00042 
Lowest 25 35 2.99 
Highest 91 182 5.26 
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           Based on the data from combination pre-test score, it shows the highest 
score of the number of unique words is 91, the lowest score of the number of 
unique of words is 25. In addition, the highest score of the total number of words 
is 182 and the lowest score of the total number of words is 35. Then, the highest 
final score is 5.26 and the lowest final score is 2.99. The writer used Frequency 
Distribution in the following table: 
Table 4.37 The Frequency Distribution of the Post-Test Score of Control 
Group 
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 2.99 1 4.2 4.2 4.2 
3.1 1 4.2 4.2 8.3 
3.11 1 4.2 4.2 12.5 
3.17 1 4.2 4.2 16.7 
3.39 1 4.2 4.2 20.8 
3.58 1 4.2 4.2 25.0 
3.59 1 4.2 4.2 29.2 
3.86 1 4.2 4.2 33.3 
3.89 1 4.2 4.2 37.5 
3.9 1 4.2 4.2 41.7 
3.93 1 4.2 4.2 45.8 
3.94 1 4.2 4.2 50.0 
3.97 1 4.2 4.2 54.2 
4.08 1 4.2 4.2 58.3 
4.14 1 4.2 4.2 62.5 
4.19 1 4.2 4.2 66.7 
4.3 1 4.2 4.2 70.8 
4.35 1 4.2 4.2 75.0 
4.36 1 4.2 4.2 79.2 
4.65 1 4.2 4.2 83.3 
4.67 1 4.2 4.2 87.5 
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4.77 1 4.2 4.2 91.7 
4.82 1 4.2 4.2 95.8 
5.26 1 4.2 4.2 100.0 
Total 24 100.0 100.0  
 
          The table explained about the distribution of students' post-test score that 
shows the frequency in each score with the total frequency is 19 seem like the 
total number of students. Next, the data can also be seen in the following figure.   
 
Figure 4.7 The Frequency Distribution of Post-Test of the Control Group 
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Table 4.38 The Table for Calculating Mean, Standard Deviation and 
Standard Error of Post-Test Score Control Group 
 Missing 0 
Mean 4.0004 
Std. Error of Mean .12194 
N Valid 24 
Median 3.9550 
Mode 2.99
a
 
Std. Deviation .59736 
Variance .357 
Range 2.27 
Minimum 2.99 
Maximum 5.26 
Sum 96.01 
 
The calculation above shows that the score mean is 4.0004. The 
result of calculation showed the standard deviation of post-test score of 
experimental group is .59736 and the standard error is .12194. 
4. The Comparison Result of Experimental Group and Control Group 
a. The Comparison Result of Pre-Test and Post-Test 
Table 4.39 The Comparison Score of Pre-Test and Post-Test of Writing 
Ability 
EXPERIMENTAL GROUP CONTROL GROUP 
No C Score No C Score 
          
Pre 
-
test 
P Post-
test 
P Dif Pre 
- 
test 
P Post- 
test 
P Dif 
1 E1 53 P 80 V
G 
27 1 C1 56 P 70 G 14 
2 E2 52 P 72 G 20 2 C2 57 P 67 F 10 
3 E3 77 G 85 V
G 
8 3 C3 67 F 72 G 5 
4 E4 60 F 75 G 15 4 C4 71 G 75 G 4 
5 E5 69 F 82 V 13 5 C5 79 G 80 V 1 
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G G 
6 E6 56 P 79 G 23 6 C6 66 F 73 G 7 
7 E7 67 F 87 V
G 
20 7 C7 63 F 67 F 4 
8 E8 59 P 85 V
G 
26 8 C8 76 G 78 G  2 
9 E9 44 V
P 
75 G 31 9 C9 69 F 72 G 3 
10 E10 54 P 75 G 21 10 C10 74 G 72 G -2 
11 E11 59 P 80 V
G 
21 11 C11 54 P 67 F 13 
12 E12 57 P 72 G 15 12 C12 50 P 65 F 15 
13 E13 63 F 75 G 12 13 C13 55 P 75 G 20 
14 E14 62 F 77 G 14 14 C14 71 G 73 G 2 
15 E15 44 V
P 
73 G 29 15 C15 52 P 71 G 19 
16 E16 49 V
P 
77 G 28 16 C16 80 V
G 
82 V
G 
2 
17 E17 44 V
P 
73 G 29 17 C17 55 P 70 G 15 
18 E18 60 F 72 G 12 18 C18 56 P 67 F 11 
19 E19 67 F 81 V
G 
14 19 C19 55 P 65 F 10 
    20 C20 64 F 75 G 11 
    21 C21 52 P 71 G 19 
    22 C22 71 G 70 G -1 
    23 C23 65 F 70 G 5 
    24 C24 63 F 72 G 9 
Total 1096 1475  Total 1521 1719  
Mean 57.68 77.63  Mean 63.37 71.62  
SD 8.957 4.752 
 
 SD 9.107 4.381  
SE 2.055 1.090  SE 1.859 .894  
H 77 87  H 80 82  
L 44 72  L 50 65  
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NOTE: 
C = Code 
P = Predicate 
Dif = Different 
VP = Very Poor 
P = Poor 
G = Good 
VG = Very Good 
The table above showed us the score of pre-test and post-test score 
achieved by the experimental group, with mean 57.68 and 77.63, standard 
deviation were 8.957 and 4.752, standard error were 2.055 and 1.090, the 
highest score were 77 and 87, the lowest score were 44 and 72. 
In addition, pre-test and post-test score achieved by the control group, with 
mean 63.37 and 71.62, standard deviation were 9.107 and 4.381, standard 
error were 9.107 and 4.381, the highest score were 80 and 82, and the lowest 
score were 50 and 65. 
b. The Comparison Result of Writing Fluency 
Table 4.40 The Comparison Score of Pre-Test and Post-Test of Writing 
Fluency 
Experimental Group Control Group 
No. Code Score No. Code Score 
Pre 
- 
Test 
Post 
- 
Test 
Pre 
- 
Test 
Post 
- 
Test 
1 E1 2.88 3.81 1 C1 3.24 3.97 
2 E2 3,84 3,71 2 C2 3.60 3.10 
3 E3 5.17 5.35 3 C3 3.45 3.58 
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4 E4 3.68 4.43 4 C4 3.76 4.35 
5 E5 3.70 5.35 5 C5 3.55 3.93 
6 E6 4.46 5.48 6 C6 3.56 3.94 
7 E7 3.98 5.37 7 C7 3.72 5.26 
8 E8 5.41 4,24 8 C8 3.84 4.82 
9 E9 3.92 3.76 9 C9 3.60 3.59 
10 E10 3.56 5.76 10 C10 4.04 4.77 
11 E11 3.45 4.60 11 C11 3.89 4.65 
12 E12 4.26 4.84 12 C12 4.13 3.90 
13 E13 3.88 4.27 13 C13 4.30 4.14 
14 E14 3.94 4.44 14 C14 3.77 4.30 
15 E15 4.26 4.24 15 C15 3.10 2.99 
16 E16 3.00 5.50 16 C16 4.60 4.08 
17 E17 3.46 4.61 17 C17 4.87 4.36 
18 E18 3.53 3.76 18 C18 3.35 3.17 
19 E19 3.62 4.61 19 C19 3.98 3.89 
    20 C20 3.63 4.19 
    21 C21 3.33 4.67 
    22 C22 3.63 3.86 
    23 C23 3.24 3.11 
    24 C24 3.41 3.39 
Total 70.16 80.1
8 
Total 89.59 96.01 
Mean 3.810 4.72 Mean 3.73 4.00 
Standard 
Deviation 
0.65 0.65 Standard 
Deviation 
0.43 0.510 
Highest 
Score 
5.41 5.76 Highest 
Score 
4.87 5.26 
Lowest 
Score 
2.88 3.76 Lowest 
Score 
3.10 2.99 
 
The table above showed us the score of pre-test and post-test score 
achieved by the experimental group, with mean 3.89 and 4.71, standard deviation 
were 0.648 and 4.716, the highest score were 5.41 and 5.76, the lowest score were 
2.88 and 3.76. 
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In addition, pre-test and post-test score achieved by the control group, with 
mean 3.73 and 4.00, standard deviation were 0.428 and 0.597, the highest score 
were 4.87 and 5.26, and the lowest score were 3.10 and 2.99. 
B. Research Finding 
1. Testing Normality  
a. Normality Test of Writing Ability 
The writer calculated the result of pre-test and the post-test score of 
experimental and control group by using SPSS 16.0 Program. It was done to 
know the normality of the data that is going to be analyzed having a normal 
distribution or not. 
The normality of pre-test and post-test scores of the control and 
experimental group can be seen in the following table: 
Table 4.41 Testing the Normality of Pre-Test and Pre-Test using SPSS 16.0 
Program 
One-Sample Kolmogorov-Smirnov Test 
  Experiment Control 
N 19 24 
Normal Parameters
a,b
 Mean 57.68 63.38 
Std. Deviation 8.957 9.107 
Most Extreme 
Differences 
Absolute .095 .175 
Positive .095 .175 
Negative -.085 -.090 
Kolmogorov-Smirnov Z .412 .856 
Asymp. Sig. (2-tailed) .996 .456 
a. Test distribution is Normal.   
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             Based on the calculation used SPSS program, the asymptotic 
significance normality of the experimental group was .996 and .456. Then 
the normality both of group was calculated with the table of Kolmogorov-
Smirnov with the level of significance 5% (α=0.05). Because asymptotic 
significance of experiment = .996 ≥ α = 0.05, and asymptotic significance 
of control = .456 ≥ α = 0.05. It could be concluded that the data was a 
normal distribution. 
Table 4.42 Testing the Normality of Post-Test and Post-Test using SPSS 16.0 
Program 
One-Sample Kolmogorov-Smirnov Test 
  Experiment Control 
N 19 24 
Normal Parameters
a
 Mean 77.63 71.62 
Std. Deviation 4.752 4.382 
Most Extreme 
Differences 
Absolute .184 .133 
Positive .184 .133 
Negative -.118 -.105 
Kolmogorov-Smirnov Z .801 .649 
Asymp. Sig. (2-tailed) .542 .793 
a. Test distribution is Normal.   
    
 
         Based on the calculation used SPSS program, the asymptotic 
significance normality of the experimental group was .542 and .793. Then the 
normality both of group was calculated with the table of Kolmogorov-
Smirnov with the level of significance 5% (α=0.05). Because asymptotic 
significance of experiment = .542 ≥ α = 0.05, and asymptotic significance of 
control = .793 ≥ α = 0.05. It could be concluded that the data was a normal 
distribution. 
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b. Normality Test of Writing Fluency 
The writer calculated the result of pre-test and the post-test score of 
experimental and control group by using SPSS 16.0 Program. It was done to 
know the normality of the data that is going to be analyzed having a normal 
distribution or not. 
The normality of pre-test and post-test scores of the control and the 
experimental group can be seen in the following table: 
Table 4.43 Testing the Normality of Pre-Test and Pre-Test using SPSS 
16.0 Program 
One-Sample Kolmogorov-Smirnov Test 
  Experiment Control 
N 19 24 
Normal Parameters
a
 Mean 3.8505 3.7329 
Std. Deviation .66265 .42822 
Most Extreme 
Differences 
Absolute .159 .137 
Positive .159 .137 
Negative -.115 -.083 
Kolmogorov-Smirnov Z .695 .669 
Asymp. Sig. (2-tailed) .720 .761 
a. Test distribution is Normal.   
    
 
         Based on the calculation used SPSS 16.0 program, the asymptotic 
significance normality of the experimental group was .720 and .761. Then 
the normality both of group was calculated with the table of Kolmogorov-
Smirnov with the level of significance 5% (α=0.05). Because asymptotic 
significance of experiment = .720 ≥ α = 0.05, and asymptotic significance 
of control = .761≥ α = 0.05. It could be concluded that the data was a 
normal distribution. 
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Table 4.44 Testing the Normality of Post-Test and Post-Test using 
SPPSS 16.0 Program 
One-Sample Kolmogorov-Smirnov Test 
  Experiment Control 
N 19 24 
Normal Parameters
a
 Mean 4.5884 4.0004 
Std. Deviation .74354 .59736 
Most Extreme 
Differences 
Absolute .163 .115 
Positive .120 .084 
Negative -.163 -.115 
Kolmogorov-Smirnov Z .710 .565 
Asymp. Sig. (2-tailed) .694 .907 
a. Test distribution is Normal.   
    
 
          Based on the calculation used SPSS 16.0 Program, the asymptotic 
significance normality of the experimental group was .694 and .907. Then 
the normality both of group was calculated with the table of Kolmogorov-
Smirnov with the level of significance 5% (α=0.05). Because asymptotic 
significance of experiment = .694 ≥ α = 0.05, and asymptotic significance 
of control = .907≥ α = 0.05. It could be concluded that the data was a 
normal distribution 
2. Testing Homogeneity 
            In this study, the writer used Levene Statistic Test to test the homogeneity 
of variance. Homogeneity test was conducted to know whether data are 
homogeneous or not. 
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If  0.05 > Sig. = Not homogeneity 
If  0.05 < Sig. = Homogeneity 
a. Homogeneity Test of Writing Ability 
Table 4.45 Testing the Homogeneity Pre-Test of Variance Using 
SPSS 16.0 Program 
Test of Homogeneity of Variances 
Pre-Test    
Levene 
Statistic df1 df2 Sig. 
.240 1 41 .627 
 
          Based on the result of homogeneity pre-test, it can be known the 
significance about 0.627. Because the value of significantly higher than 0.05, it 
can be concluded the data have the same variance or homogeneity. 
Table 4.46 Testing the Homogeneity Post-Test of Variance Using 
SPSS 16.0 Program 
Test of Homogeneity of Variances 
Post-Test    
Levene 
Statistic df1 df2 Sig. 
.754 1 41 .390 
         
             Based on the result of homogeneity post-test, it can be known the 
significance about 0.390. Because the value of significance higher than 0.05, it 
can be concluded the data have the same variance or homogeneity. 
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b. Homogeneity Test of Writing Fluency 
Table 4.47 Testing Homogeneity Pre-Test of Variance Using SPSS 16.0 
Program 
Test of Homogeneity of Variances 
Pre-Test    
Levene 
Statistic df1 df2 Sig. 
2.327 1 41 .135 
 
              Based on the result of homogeneity pre-test, it can be known the 
significance about 0.135. Because the value of significantly higher than 0.05, it 
can be concluded the data have the same variance or homogeneity. 
Table 4.48 Testing Homogeneity Post-Test of Variance Using SPSS 16.0 
Program 
Test of Homogeneity of Variances 
Post-Test    
Levene 
Statistic df1 df2 Sig. 
1.072 1 40 .307 
 
            Based on the result of homogeneity pre-test, it can be known the 
significance about 0375. Because the value of significantly higher than 0.05, it 
can be concluded the data have the same variance or homogeneity 
3. Testing Hypothesis 
The writer used One -Way ANOVA to test the hypothesis with significance 
level α= 0.05. The researcher used manual calculation and SPSS 16.0 Program to 
test the hypothesis using One - Way ANOVA. The criteria of Ho is accepted when 
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Fvalue  ≤  Ftable and the Ho is refused when Fvalue  ≥  Ftable. Then the criteria Ha is 
accepted when Fvalue  ≥  Ftable and Ha is refused when Fvalue  ≤   Ftable. Or the criteria 
of Ho was accepted when the significant value ≥ 0.05, and Ho is refused when the 
significant value ≤  0.05.    
To make sure the manual calculation, SPSS 16.0 Program was conducted in 
this research. 
Table 4.49 Calculating Testing Hypothesis 
ANOVA 
Score      
 
Sum of 
Squares df 
Mean 
Square F Sig. 
Between 
Groups 
382.605 1 382.605 18.498 .000 
Within Groups 848.046 41 20.684   
Total 1230.651 42    
 
Based on the SPSS 16.0 Program calculation, the result showed that 
Degree of  Freedom Between Groups (DFb)= 1 and Degree of Freedom Within 
Groups (DFw) = 41 (Ftable was 4.08) and Fvalue was 18.498. It showed Fvalue was 
higher than Ftable (18.498 ≥ 4.08).  So, Ho was refused and Ha was accepted. There 
were significant differences among groups after doing the treatment, with Fvalue =  
18.498 and the significant level is lower than alpha (α) (0.000 ≤ 0.05). 
Knowing that there was a significant difference among groups after doing 
the treatment, the researcher needed to test the hypotheses. Because ANOVA only 
to know that there were significant differences among groups, not to know where 
the differences among groups are, to answer the research problems and test the 
hypotheses, the writer applied Post Hoc Test.    
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Table 4.50 Table Multiple Comparison Using ANOVA 
Multiple Comparisons 
Score 
Tukey HSD 
      
(I) Subjects (J) Subjects 
Mean 
Difference 
(I-J) Std. Error Sig. 
95% Confidence 
Interval 
Lower 
Bound 
Upper 
Bound 
Experiment Control 6.00658
*
 1.17103 .000 3.1911 8.8220 
Writing 
Fluency 
73.04316
*
 1.23724 .000 70.0685 76.0178 
Control Experiment -6.00658
*
 1.17103 .000 -8.8220 -3.1911 
Writing 
Fluency 
67.03658
*
 1.17103 .000 64.2211 69.8520 
Writing 
Fluency 
Experiment -73.04316
*
 1.23724 .000 -76.0178 -70.0685 
Control -67.03658
*
 1.17103 .000 -69.8520 -64.2211 
*. The mean difference is significant at the 0.05 level.    
 
The criteria of Ho is accepted when the significant value is higher than 
alpha (α)  (0.05), and Ho is refused when the significant value is lower than alpha 
(α) (0.05). 
First, based on the calculation above used manual calculation and SPSS 
16.0 Program of Post Hoc Test, Experimental Group of writing ability showed the 
significant value was lower than the alpha (0.00 ≥ 0.05). It meant that there was 
significant effect of four square technique toward students‟ writing fluency. Thus, 
Ha that state there is significant effect of four square technique toward students‟ 
writing fluency of the third semester students of English Education Study 
Program in IAIN Palangka Raya was accepted and Ho that state there is no 
significant effect of four square technique toward students‟ writing fluency of the 
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third semester students of English Education Study Program in IAIN Palangka 
Raya was rejected. 
Second, on the calculation above used manual calculation and SPSS 16.0 
program of Post Hoc Test, students‟ writing ability showed the significant value 
was lower than the alpha (0.00 ≥ 0.05). It means that there was a significant effect 
of using four square technique toward students‟ writing ability. Thus, Ha that state 
there is significant effect of four square technique toward writing ability of the 
third semester students of English Education Study Program in IAIN Palangka 
Raya was accepted and Ho that state there is no significant effect of four square 
technique toward writing ability of the third semester students of English 
Education Study Program in IAIN Palangka Raya was rejected. 
Third, on the calculation above used SPSS 16.0 program of Post Hoc Test, 
the result showed the significant value was lower than the alpha (0.00 ≥ 0.05). It 
means that there was a significant effect of using four square technique toward 
students‟ writing fluency and students‟ writing ability. Thus, Ha that state there is 
significant effect of four square technique toward students‟ writing fluency and 
students‟ writing ability of the third semester students of English Education Study 
Program in IAIN Palangka Raya was accepted and Ho that state there is no 
significant effect of four square technique toward students‟ writing fluency and 
students‟ writing ability of the third semester students of English Education Study 
Program in IAIN Palangka Raya was rejected. 
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4. Interpretation of the Result 
The hypothesis testing using One-Way ANOVA to measure the significant 
effect of using four square technique toward students' writing fluency and writing 
ability. Based on the SPSS 16.0 Program, the writer interpreted that Four Square 
Technique gave effect on students' writing fluency and writing ability at IAIN 
Palangka Raya. It was based on the calculation used SPSS 16.0 Program, the 
result showed. In the table multivariate test, that Fvalue was 18.498 higher than 
Ftable  4.08 (18.498 ≥ 4.08). So, it can be concluded that there was a significant 
effect, the alternative hypothesis (Ha) is accepted and the null hypothesis (Ho) is 
rejected.  
In addition, based on Post Hoc Test, writing fluency in the experimental group 
showed the significant value was lower than alpha (0.00 ≥ 0.05) and writing 
ability showed the significant value was lower than alpha (0.00 ≥ 0.05). It means 
that teaching using four square technique was effective on students' writing 
fluency and writing ability of the third-semester students of English Department at 
IAIN Palangka Raya. 
C. Discussion  
The result of the data analysis showed that four square technique gave a 
significant effect on students' writing fluency and writing ability at the third 
semester of English Department of IAIN Palangka Raya. The students who were 
taught using four square technique got the higher score than students who were 
taught without using four square technique. It was proved by the mean of writing 
fluency was 4.71647 points and the mean of the control group was 4.00042. 
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Therefore, the mean of writing ability of the experimental group was 77.63 and the 
mean of the control group was 71.62. This research is also supported by using 
calculation SPSS 16.0 Program and UsingEnglish.com online text analyzer was 
used to find the total number of words per writing sample and the number of 
unique words per writing sample. 
The findings of the study interpreted that the alternative hypothesis stating that 
using four square technique on students‟ writing fluency and writing ability for the 
third semester students at English Department of IAIN Palangka Raya was 
accepted and the null hypothesis stating that using four square technique on 
students‟ writing fluency and writing ability for the third semester students at 
English Department of IAIN Palangka Raya was rejected.  
The problem of using four square on students' writing fluency and writing 
ability are the students though that writing was difficult especially along the text, 
the students were afraid to make mistakes, the students' vocabulary was lack and 
the students did not use correct grammatical structure.  
This finding confirms Ganiyu Tijani and Mandy Ogbaje (2013), Siti Fatimah 
Wijiastuti (2010), Juitania et.all (2015), Arum Puspita Dewi (2013) Nurul 
Mahfudhotin (2014) and Meika Avriani (2016) studies. In specific, the study found 
that teaching writing ability and writing ability by using Four Square Technique was 
effective. Therefore, Nugroho et.all (2011) and Novia Diyah Nugrahaningsih 
(2015) found that Four Square Technique help the students organize and 
brainstorm in short time and the students able to produce good writing in 
shortening the time.  
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In conclusion, the use of four square technique as a technique in the teaching 
and learning process of writing can make a significant improvement on the 
students' score. It could start started that four square technique can be used to 
solve the students' writing problem and it can increase the students' writing 
fluency. The hypothesis says that "There is a significant difference in students' 
writing fluency and writing ability between students who are taught by using for 
square technique and those who are taught by conventional media” was accepted. 
 
 112 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
In this part, the writer gave the conclusion and suggestion about the result 
of the study. The conclusion of the study was to answer the problems of the 
research. The suggestions are expected to make better improvement and 
motivation for students, teacher, and researcher related with the use of four square 
technique on students‟ writing fluency and writing ability. 
A. Conclusion 
Based on the calculation using One Way ANOVA and Post Hoc Test, the 
result showed: 
1. There was significant effect of using  four square technique toward students‟ 
writing fluency of the third semester students of English Education Study 
Program in IAIN Palangka Raya.  It was shown that the result showed the 
significant value was lower than the alpha (0.00 ≥ 0.05). It meant that the use 
of four square technique was effective toward students‟ writing fluency of the 
third semester students of English Education Study Program in IAIN 
Palangka Raya. 
2. There was significant effect of using  four square technique toward students‟ 
writing ability of the third semester students of English Education Study 
Program in IAIN Palangka Raya.  It was shown that the result showed the 
significant value was lower than the alpha (0.00 ≥ 0.05). It meant that the use 
of four square technique is effective toward students‟ writing ability of the 
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third semester students of English Education Study Program in IAIN 
Palangka Raya 
3. There was significant effect of using  four square technique toward students‟ 
writing fluency and writing ability of the third semester students of English 
Education Study Program in IAIN Palangka Raya.  It was shown that the 
result showed the significant value was lower than the alpha (0.00 ≥ 0.05). It 
meant that the use of four square technique was effective toward students‟ 
writing fluency and writing abilityof the third semester students of English 
Education Study Program in IAIN Palangka Raya. 
Therefore,  Ha (Alternative Hypothesis) which says "There is a significant 
effect using four square technique toward students‟ writing fluency and 
writing ability” was accepted and Ho (Null Hypothesis) which says “There is 
no significant effect using four square technique toward students‟ writing 
fluency and writing ability” was rejected. 
B. Suggestion 
Based on the conclusion of the research, the researcher proposes some suggestions 
for the following parties: teachers, students, and other researchers. 
1. Students 
It is expected for the students of English Education Department to enrich their 
knowledge about the use of four square technique as an alternative teaching 
technique in teaching learning process of writing. 
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2. Teacher or Lecturer 
The writer finding shown that this technique is effective to students‟ writing 
fluency and writing ability, so the writer recommends this technique to 
English teacher or lecturer for teaching writing in the class. The technique 
chosen has to overcome students' difficulty in writing texts and building 
students' creativity.   
3. Other Researchers 
The other researchers can use this study as the reference for conducting 
further research on the related subject and on the use of the four square 
technique to improve the teaching and learning process in the classroom 
using the different level and discussion.  This technique can be used in the 
planning stage of the writing process and provides much of the material in the 
drafting stage of writing. The other researchers can continue in the next stage 
of writing process until the students get a good writing result to be published. 
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